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CHAPTER ORE

I. The Teaching/Learning Perspective
A, Preface to this social studies curriculum project.

- PREFACE

In the fall of 1967 the Kennedy social studies staff had begun offering
a4 new program to its students: thirty-one non-graded and non-sequential 1
instructional modules focusing on the gocial realities of our times, The
thirty-cne modules were later reduced to twenty-six but the formai remained
the same witli the staff functioning as a team to carry it out (Appendix A).
The continuing development of the Instrvetional Module program was to be
accomplished in the Summer of 1971 under Project 28-C., More specifically,
the task was to develop fourteen instructional modules., Some had been
previously developed and taught but others would be considered ‘for the

first time. After two years of developing units we were committed to a

new approach as we began our work in June, 1971, We had examined the work
of other curriculum teams both in Cedar Rapids and throughout the nation.

We were familiar with scme of the newest material available from educational
publishers., We had participated in a broad range of social studies
conferences over the past year as we sought a definite direction for the
summer work. Based on this, various staff memiers have been engaged

in four curriculum development projects.

During the summer of 1971 the emphasis was placed upon developing
detailed behavioral objectives, conceptual approaches, and instructor
strategies, This 1972 endeavor stressed conceptual approaches and enumerated
materials to be used in designated classroom instructional activity ‘
situations. The impoftanée Bf instructional objectives is not baing minli-
amdules 1t was daemed ne:essafy tn csncentrate our chus upan the actual
idea structure, material usage, and when possible, classroom
activity iﬂVDlVéméﬂt assignments and situations.

on the intended 5cape of the caurse, Eeaching perspg:rlve and cruc;al
bibliography sources, Then a conceptual diagram is followed. Time
permitting, a rather extensive "Teaching Guide" lists and sugpests
c@grdinatlan of materials, concepts, and activity offerings. Only in
the I.M. "Introduction to American Studies" are all the various
instructional objectives spelled out. This, then, can serve as a model
for objective use and development appllable, with referent adoptlcns,
to the other I.M.'s presented,




Assuming that our -éommon goal and greatestdilemma is how to

55 increase the effectiveness and utility of classroom social studies

instructional/learning experiences, we have endeavored in this project
to strive toward meeting that need, The emphasis is toward inquiry
approaches, student questions, "discovery" projects and subsequent
discussions, related assignment applications, and individual student
assessments, This is considerably different from the former "teachers

as sole source of wisdom”approach with the subsequent lectures, readings
and tests, More effective classroom instruction attempts do increase
the responsibilities of both instructors and students, but we are
expected to help prepare our students for real-life responsibility and
decision-making situatilons. '

It is our hope that what we have done will be useful to other instructors
and departments in the distriect. It will be available either as a total
package 'or by individual instructional module, We are anwiious for
comments relating to its usefulness implementation and classroom effectiveness,
If this product in any way aids instructors in social studies work, then
its purpose will be somewhat achieved,

We would like to thank Dr. Richard Schulz, Executive pDirector of

Curriculum and Instruction, amd Charles Lingren, Social Studies
Coordinator: for their support and assistance in developing this
project, We are alsoc grateful to Wilbur Bretthauer and the production ,
staff of the Education Service Center; and especially to our indespensible
secretary, Miss Wendy Kimm, Finally, gladly we acknowledge that many of

- our ideas and particui..ly encouragement for our work comes from many

i meaningful experiences with our students at Kennedy High School in

Cedar Rapids, Iowa. The three members of this project: Jacobson,

Larson and Pitner acknowledge the cooperation they gave each other

in labor on this project, :

It is strongly suggested that the following two-day sequence be

used to introduce each I.M.

Day 1: Engage students in some ''get to know you'" game, The experience
gained here can be used in practical applications coucerning
Human Needs which are an enlargemeat for all I.M. concepts.
The Pfeiffer and Jones volumes have a multitude of variations.
(Pfeiffer, William J. and Jones, John E. A Handbook of a
Structured Experience for Human Relations Training. Hendrea
Printing, Indianapolis. Copyright, Universal Associates Press;
1969. 3 volumes). _ ;

Day 2: Using either the I1,M, diagram provided (or a derivation), outline
the course to the students. Include in the presentation;
concepts, content emphasis, instructor cognitive objectives,
and the evaluation procedures which will be employed during the I.M,

It has been verified that students will not only accomplish more,
but also, and more inportantly, they will feel better about what they
" are doing 1f treated in the most humane way possible, One way to
treat students humanely is to let them know what will be expected of
them and how they will be evaluated, '




B,

Some helpful suggestions towards conducting a more humane classroom
can be found in the following:
1
Raths, Louis; Harmin, Merrill; Simon, Sidney B.; Values and Teach ng.
Charles E, Merrill, Columbus, Ohio, 1966,

Metcalf, Lawrence (ed.) Values Education: Rationale Strategies and

Procedures. 4lst Yearbook of the National Council fcr the Social
Studles Washington D,C., 1971,

Haffls; Thomas, I'm OK--You're OK. Harper Row, New York, 1967.

Fromm, Eric, The Art of Loving, Bantam Backs, New York, 1956,

For a different view of "success" in the classroom and some
inhumane treatment of students by teachers sgee:

Holt, John, How Children Fail, Dell, New York, 1964,

' Henry, Jules, gglpurejégaingngag, Random House, 1963.

A contradistinction to the long heralded "American Dream" which
Jules czlls a hallucination and a delusion, Kis "Golden Rule Days:
American Schoolrooms" (pages 283-321) deals with such thiugs as "The
Nightmare of Failure'" (see especlally 295-297).
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Appnd X A 196412,
Social Studies at Lennedy High Schoc),
Cedar Raplds, Iowa

;Issg?s and Social Realities - An Inquiry Approach

At Kennedy, Social Studies tries to take an approach to viewing our secial surround-
ings that 1s not based almost solely on studring history. Instead of encouraging
memorization of dates, events, and famous people, we encourage students to think
about our current world situation and of our relationship to these surroundings. We
will be concerned with situations that involve:r Social issues, problems, deeision-
making, alternatives, gctions, major concepts, behavior patterns, interpretations
and values, ' o

Social Studies is basically an awareness and an understanding of people dealing or
interacting with other people. The events, beliefs, customs, institutions and
individual feelings that we experiense make up our view of our social énvironment.
We are interested in people, and how they view and act toward various socisl reali-
ties and situations. “

Your views and ideas, exposed to additional information, interpretations and settings,
provides the learning experiences that we believe will aid us in successfully
handling real life situations. -

Our goal is to help create a climate that strongly encourages individual thinking.
Students should be confronted with situations that force them to:
8. Carefully consider available infarmation -
b, Weigh the strengths and weaknesses of proposals =
¢. Make decisions {rom ameng alternative choices - 7 -
d. Realize how society and individuals might be affected by these decisions-
8. Learn to evaluate for himself the events and experiences that occur
in his life =

Social Studies tries to encourage students toward self-motivation as they ask
Questions that deal with the nature of their social environment. We believe our
Program at Kennedy doss this, as it aids the student's view of himself as an
independent-thinking student, '

The Way Socigl Studies is Organized:

la Our classes are mixed; sophamores, juniers and seniors are all together,

We are convinced that artificial class lines would not be an aid, but an
obstacle, &s we work together in Social Studies learning situations.

+ Many high school social studies programs are really a series of History courses.
That 1s not true at Kennedy. Social Studies will focus on an lssues and
purrent problems approach to considering aspects of our Society, We try to
work toward a better s6cial understanding and swareness as we think about
our Society and the relationships that affect us. We belleve that a concern
with U, S, History alone will not meet the needs of our students today.

3. Our Instructional Modules (I.M,'s) are crganized for six - nine week long
course segments. Interim situations are two - three week segments,

li. We will exmmine Social issues from the Social Inquiry Approach. By this
meliind, wWe are expressing our concorn with questions about perspective,
vievirdnt, investigation methods, values, alternatives, influence, and
undersinnding of Sondia’l Relatd onships. ' )

"Q e ary ¢oncerned with teaching-learning situations that stress both content
Y.t 2ol abtitude-awareness, This both allows and forces a student o

cicl realities as he torms his own views and makes value judgements.




o Kannédy Social Studies Program
Cedar Rapids, Iowa
1971 - 72
OBJECTIVES GF THE TNTRGDUCTIGE _EPISDE

It is the intent thet through participation in thia Episada that students may better
dovelop:

(1) An awareness of the social perspective of the social studies.

(2) Factual knowledge in and experience in using the social inquiry method of
studying the concerns that are considered in the social studies.

(3) An understanding of the sociology of aacial problems (including why and
how problems develop, how paople are affectad by them, and what is
invcivpd in dealing with them).

(L) A community of interest that is based on thinking with and working
with the people and their prablams that are around us.

(5) A sense of perspective so that an issue or problem is seen in a proper
relationship to the past and present society without distortion or
exaggeration (which permits a tranaitian between the saﬂial and
historical perspective).

(6) An appreciation ofthe role of "the expert" and the "non-expert"
respecting the issue and problems of the social studies, with some
8kill in locating and using expert knuﬂiedga, opinions, and
interpretations.

et

(7) A personal viewpoint that is intellectually and emotionally helpfuz_
and satisfying ta the student i

(8) A willingness to use critipal thiﬂking skklls in making up your
mind about social issues, as you choose from slternative decision
optiona.

2r tin 'Iniarmatiéﬁ 7
ﬂasearch Erqggdqggg )

[Mothods of Inquiry ] .

Té EEasﬁikey idéaa o

[_?nciam Perspactivaa f‘*“ash

Cuncept Raccgnlticn

?g;ugngﬁgrmiﬂatiGn

Reagonable self-reliance in
_decision-makirg




Appeondix 4.

Kennedy Social Studies Program
Requirements for the 1372-73 School Year

For Returning Kennedy Students:

, Ljhgiirimegterl :
Beginﬁing in August, 1972, all public high schools in Cedar Rapids will shift from
a two semester to a three term schedule. Each of the equal terms will be sixty days
(12 school weeks) long. This affects all segments of the school pregram. For
Social Studies here, it means shifting from a four-quarter to a three-term schedule.

LSQEiEl Studies Requifementsl

I. Unetil August, 1972, Kennedy students had these minimum sogial studies require-
) ments to meet: __—

1, Four-quarter IM's of U.S. Realities courses (American Stgdies) 180 days

2. Two-quarter IM's of Government Realities courses _90 days

- Basic social studies courses = (1% vears)270 days

* - Other social studies IM's could be taken as elective

I1. After August, 1972; Kennedy students have these minimum social atudies requive-
menta to meet:

1. Three-term IM's of American Studies courses = 180 days

2. One-term IM of Goveranment = 60 days

! 3. Dne term IM of an elective in social studies = ;QQEQELE
(1-2/3 years) ++ 300 days

*  Other social studies IM's; American Studies, Government or Elective area
courses can be taken as electives

C : Explanation to Upper Classmen ot Kennedy|
_Government Courses (GR's) -

1. If you have taken (and passed) one Gov't IM or no Gov't IM by the end of
the 1971-72 school year, thean you must take one of the four new Gov't

courses 218, 219, 22@ br 221.

2. 1If you have already taken (and passed) two Gov't IM's, then you have met
your Gov't requirement, and do not have to to take additional Gov't courses.

American Studies Courses (USR{;L -

1. If you have taken (and passed) one i.S., Realities IM or no USR's, then you
must take "Introduction to American Studies" (#200) and two of the following
six IM's: 201, 202, 205, 206, 208 or 209. In other words, you have all
of your Amérienn SEudies requirements (3 courses) left to take.

2. If you have taken (and passed) two U.S, Realities IM's, then you must take
two additional Americau Studies IM's, "Introduction to American Studies"
(#200) and one of the following IM's; 201, 202, 205, 206, 208 or 209.

3. 1f.you have taken (and passed) three U.S5. Realities IM's, then you must
take one additional IM in American Studies.

4, If you have taken (and passed) four U.S. Realities IM's, then you have met
your American Studies requirementa, and you do not have to take any addiEiDﬂ*
al Amerigan Sﬁudies couraes., :

'-[ERJ!:‘ l. We recommend that you take additional IM's of the soclial studies area
r : courses as electives.
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Arpendr 4.

Information and Schedule Sheet for Kennedy Students

1972-73 School Year Offerings

TERM III - SPRING

TERM I - FALL TERM II - WINTER
221 - Inﬁrédﬁgtiaﬁ f Zla_grintraductian, | 219 - intradpztian )
to Government - to Government - to Government - "Lib-

"Politics' G "Political Patterng" erty, Justice & G:ger"

200 - Introduction 7226 - intraduétiéﬁr 260 - Intféduééiﬁn
to American Studies to Government - to American Studies
o "Urban Problems'" -

— _ . A-S- - _ B ,G‘ - . . !‘i57{
202 - Environmental 200 - Introduction 201 - Poverty
Studieg to American Studies :

) A-Sg _i: AgSj Aigl
. 208 ;7Am3fican
Society

209 - Foreign Policy |.206 - Minoricies
and International

Relation AS. ‘ A.S. : A.S.

232, - Seminar im 205 - Culture and

Recent United States Change

Histor: . T
ory E. A.S. - ,E}

226 - Sociology and

Anthropology

EggizTéaﬁfemﬁafé§y
World Problems

224 - Philosophy | 7231 + social Psychol-
ogy

o E. . _E,
1230 - Revolutionary 229 - Western °
Movements & Nation ‘Civilization
Building

E.

228 - World Area
_SEudies

1t
T

E. _ E. N _
227 - Economics

- Directed Inde- | 225 - Political
pendent Study Theory
—_— o E, ] _ ' i E! i e :;E,‘,,
233 - Student ‘= Directed Inde- - Directed Inde-
Government pendent Study pendent Study

key
{ =

Ei Ei

o o R W2337; Sﬁﬁdentrw - ) Z33 - Séﬁdentﬁ
Government Government
F;i . Ei

»5. = American Studies courses., You need to take 3 of the 7 offered.

Key: A !
G, = Government course., You need 1 of the 4 pffered,
E

+ = Elective. You need 1 of 11 elective courses offered.

Each term is 60 days long.

T

IS Courses Required whiié Y@QFfénznﬂﬁigﬁrssﬁﬁal éE Keahgézij

A, g in American Studies (#200 and 2 of 6 others) = 3 terms of American Studies,.
@ "+ 1 in Government (1 or 4) = 1 term of Government, ’

[ERJ!:; l Elective (1 or 11) = ] term of an elective in Social Studies.

o Provided by el - V
Fh e Poarmemades &8 0 o F -3 =5 35w

RITTI



Yau are strangly urged to Veeg this rezard and to keep it current and accurate -

i = e o e e e S
KENNEDY SOCIAL STUDIES PRQ{‘ itAM . Soph.
Name Date . Circle one - Jr.
—— — _ . _ 5r.
[ﬁy Record ﬂf I?H.‘grin Sagisl Rtudies 1 have succes afully tgkenJ
To be eligible for high schoel graduation, all studenta must success-
fu]iy take -and complete (pass)} a minimum of 5 terms of Social Studies:
I.M.'s at Kennedy. This is the equiva alent of 1 2/3 years of high
school social studies., Three of these L. M.'s must be identified
as American Studies courses, One nf these I. M.'s must be
-ideﬁcified as a Government course, -All additional social studies
1.M.'s, and independent study arrangements, are identified as
Electives. All terms are 60 days long.
_ B I.M. Quarter & Grade
Name,gf I.M. ' ' Kind  Code # Year Taken - Recv'd
| L. quiréments -
1. "Introduction to American Studies" A.S. | 200
2‘ L — . - - I — A-S§7 - 7’ M
31 . _ I Eﬁ’ _ 77' S — - A-537 _ —_—
4, _Introduction to Gov't & [ P - _
5. Elective. _ E. I i}
II. Elecﬁ}gggrﬁi
1. . _ _ _ . — .
2. _ _ ~ - - o _ R
3. _ _ I _ . -
' Z‘l . _ o I 7 - - - - - —— FE— Y- — — —
5 - e PSS R A - _
Instructional Modules (I1.M,'s) offered at _Kennedy during the one ye:

20th Century

American Studies Courses Code #
#*Iantroduction to American Studies 200 Intta. Lo G o

Poverty and Affluence 201 Poelitiew

Environmental Studies 202 Intro. tu Gi and

American Soclety 268 Lirsrey, £ Order 219

Foreign Policy & International Relations 209 Intrn. Lo G5 and

Culture and Change 205 Yraan Probloes 220

Minorities 206 Intra, to Goverumeat and
Politics - 221

Electives

Philos. vy 224

Pi:lil 414t Theory - 225

Soci: ayy and Anthropology 226

Ecoti mivs : 227

World Area Studies 228

Wesitera Clvilizstion 279

Revo'viionrey Mwements & Nation Tuilding 230

Socinl Psvahaloey 231

Serynar fo Rz oat U,5. History 232

Stiautk Counil 233

Contumporary World lassues 246




privy  APALX B, Zmtal Scepe

NAME o B SCHOOL ATTENDED 1563-69

~ Last name First name Ken, Hard, Roos, Frank, other
STUDENT NUMBER o YEAR AT KENNEDY IN 1969-70
HOME PHOLE - : Soph, Jr, Sr.

Wfit? the T number in toh appfgpriuze spac

w!
|
]
i ‘

Sem 1 IM number_ _and Sem 2 IM number _and
LLEgtive Sem ;7 7and _ Eiective Sem 2 E;gnd

The fallowiﬁg ChaftS show the prajegted IH'* (Instruztional Modulesg) to be uqed in
Kennedy Social Studies Program during the school years 196970, 1970-71, 1971-72.

In the spaces provided above, write the number of the IM's that you desire rach
semester of school year 1969-70. MNote that each IM has its own number even if it is
repeated in a subscquent semester. Be sure to use the correct IM number.

You registered for all your courses early this spring. If you have registered for
an elective gemester (g) in Social Studles, write in the number of the IM's you desire’
to be involved in during each semester of elective social studiea. Tf you did not pre-
register for an elective (8), write "NONE" in each of the blank spaces provided for
electives,

During your three year high school carceer at Kennedy, you must take 4 IM's of
United States Realities (USR), 4 IM's of World Realities (WR), and 2 IM's of Government

- Realities (GR),

E

AruiToxt rovi

Sophomores and juniors must take 4 IM's, Senigrs ‘muat choose 2 T!{'s of Government
Realitles if they have not already taken a semester of government. This 1g registration
for Social Studies only. On this sheet, you cannot change your registration for other
courses, :

- ;g,_zi,.wkgré;;s*ém—éuxr N % b G ke 2
[ |#1 - usr | |# 13_- USR
| Zlus. TForelgn Pol| Bi| Science & Tech. || Racial Ca B|-Sclence & Tech. |,
DoE#2 - wR 2if6 - wR H#10 - wr ot : .
: 2| Cultural Pattern! | USSR ___J{|_Nation Building | ©| India — H
L ab— ! | — s, N -
. 21#3 - 6r 21#7 = GR  Governmen #ll ~ CR Gov't. 2 #15 - GR 7 ¢
i 2| Liberty & Order! S| _Org. and Change.. and Change | = Liberty and Order |¢
bl I 7 A #8 ~ WR  Search - (|# 12 - USR #16 USR Selected
| Poverty ' | for the Good Lif§f  U.S. Economy | | Probs, in US Deyw]_
P et e e 1911141 e e e e e e e
¢ |17 - USR Indiv] | #21 - USR #25 - USP. US #29 - USR Indiv.
G |-in Mass Boctety| , | Racial Conflict || Sulture:Hum. App| o | in Mass Society | .
&l 18 - 8| #22 - wR #26 - WR 8|30 - wr £
5|-Pop. Expanston | &1 chana  ___ _ | cultural Pattern &|_africa =
&1 #19 - GR k31 #23 = GR #27 - GR & | #31 - GR 5
&|__Politics in us gﬁhihs} Pol. Thoughg U.S. Pol, Tho g_it %ﬁ Liberty and Order &
#20 - VR Search #24 - WR #2R - UR. Lo#32 - USR
_.1_for the Good. LiA‘_J;ﬁ_uuman=ﬂehsvinf b Pollution L<,4l ' 1L
o #33 - USR #37 - USR Sel. #41 - USR ,
S|--lrhan .8, __ | fu [--Brob..in.US.Dev.. || - .S. Foreign Pol & | Cult: =
| #34 - tR | B #38 - wr 142 < \m 3 [#46 - we =
2 |- Naidon building | & Latin Amorica || Revel. Movements o {--lorld Minorities |
g 135 - R Gov't | )39 - cR #43 - GR @ | #47 - 6R g
71, Organ. & Change | 5 |—~deological Con.|| Ideological Con.| & | Liberty and Order | &
‘IC #36 - WR #40 - USR #44 - USR  US #48 - WR
s, WOrld Community | ! U.S. Economy J_Gulizs Muman App.. . Econ, Theo. & Sys.

/0.




Rennedy Social Studies Program (1959-7D) ﬁégc intion of Instructional Modules

(1)

(2)

(4)

(5)

(6)

(7)

(8)

(9)

- (10)

(11)
(12)

(13)
(14)

(15)

(16)

United States Foreign Policy - An analysis of the role of the United Statés
Tn the world, ~Emphasis wiIl be on the war in Vietnam, the Middle East crisis,
the tuture of western Turope, the conflict between the United States aﬁd the
Soviet Union and Communist China, and the policy of the United States toward
the underdeveloped nations in Latin America, Africa, Asia. USR-

Cultural Patterns -~ In the study of what culture is and how it it functions, an
emphasig will be placed on the basic needs all men have in common and the
diverse methods that have been employed to solvs these needs. WR

Lib?fty and Order - This unit will be concerned with the proper “balance be-
twaeen liberty ‘and order. Efforts will be made to ascertain what rights are,
what liberties (rights) we have as American Citizens, and what duties and
responsibilities accompany these rights., A distinction ®ill be made between
responsible dissent and irrespongible action. GR

Poverty and Affluence-A study of ecomomic differences in the world. Case

studles will range from the highly developed economies of the Vest to the
economically weak natlons in Asia, Africa, and Latin America. Emphasis wil]

be placed on the quality of life in the nations selected. WR
Science and Technology-An investigation of the changing pattern of life in

the United States with emphasis on the impact of automation, cybernation,
biologgical technology, nuclear power, space exploration, communication
advancement, and other scientific and technological developments. USR
U.5.5.R.-An in depth study of the adaptation of a contemporary Yestern
culture politicdally, economically, religiously, educationally, and socially,
to the philosophy of Marx-Lenin as influenced by geography and history. WR
Covernmental Organization and Change-Areas selectzd for study will acquaint
students with our nation's changing pﬁiitiﬂal system and related problems
that face 20th century Americana. GR

Search for the Good Life=Selec€Ed readinga of modern-day philosophers will
azquaint the student with autatanding philosophies which have influenced or

Qacial Confli:t in the Unitgﬁ,States=The civil rights mavement, riots iﬂ tbe
citles, white racism, balck powver, the urban ghetto, the '"new'" South-the
effect of racial conflict on the United Stacgsﬂyesterday, today, and in the
future, USR

Mation BuildinEeAn inquiry into the future of the developing nations in
Africa, Asia, and Latin America. Case studies will be used to study the
reldcicnship of these countries to the major Communist and non-Communist
nations of the world, their struggle to avoid hunger and starvation, their
frustrating search for political stability, and théir attempts to overcome
colonial influences. WR

Government Organization and Change-(See #7)

U.S. LconﬁnyxA'study of the control of production and consumption in the
United States by a modified market economy. Attention will be focused on

the changing role and impact. of the government on the Ecangmy.USR
Science and Technology~(See #5)

India—An in depth study of a contemporary Eastern culture in terms of basic
reiigiuus, political, economie, and social activities analyzed in the per-

spective of geography and history. WR

Liberty and Order-(See {#3)

Selected Problems in United States Dévelﬁgment—Aﬁ appartunity for students to
select a topic of interest and pursue 1t under the direction of the in-
structors. Radicalism, anti-intellectualism, the progressive movement, im-

migration, labor, and nrotes will be among the toplcs available for study.




ApptndiX €.

KENNEDY SOCIL.L STEBIES-PHQQHAM-THREEVIEAR COURSE OFFERING SCHEDULE

Revi's ¢f Stope, 197+72.

. Oroduation requirements for the Cedar Rapids Community Schools require
you to succesafully puss (at some time (uring your. three years in the senior
high school) a minirim of 6 Instructional Modules (IM's) of social studies to
consist of: T ' ,

Four different IM's designated United States Rualities (USR)
Two different IM's designeted Govermrent Realitdes (GR)
(There 1s presently no requircient for the World Realities) (WR)
We encourage you to take as many Ti's (U, GR, or WR) as you would iike. You
should keep a record of the "eritical pavh you plan to follow, for you can
casily sce that some JM's are offorad bul once and others only twiee during the
~three yoars, You shovld alse keep a record of the IM's you actually take,

FIRST QUARTER 'SEUOND QUARTER  TESRD QUARTER FOURTH QUARTER
/ *
{256 Pollution 1252.Sedence and 250 Personality 258 U.S, F oreign
L, U8R L UCR Technology  (USR . |USR Policy
| 23GTIAEI THERLICH TEL T Nutitn TR RovoTHETOHATY e orities
_WR . USR Building 61 Movements - |[USK

2T PrIorIRIcE TS Cit s 1270 Intsrnational  |1276 Friorities

GR : !ZGR .GR Relatlons  I1GR
- 25DT'WHIS & BIigk | 259 Povarty " 2u5 US Guiy Tman: 952 Population
PR iworoness - I|USR " - USD itdes Approach [USR i

Instructional Modules]1S

[ 258705, Forergn " [253 umen Behavion 251 White & Black [252 Sceince and
. USL Policy : USR ' - USk Awareness USR Technology

26l Cultura) ™
USE Patterns

RS S

12L3 Soviet Union ~ 260 Wation Dullding J;‘t:‘ Ix
Wi ' USk I

ey

CR - Patterns G and Order

273 US T Pelitics— 'JZ‘TS"‘Pi-Iéii‘itiés*“ ‘;EE?LI Political 272 Liberty, Justice |

= GR et r e » 17 - _ a _ = _ iinililyinniniinin R EE e N — =
259 Poverty T T GEL Séareh For the 263 Socinl _Hs:sbilit.}j! 261 Minorities
LEJE'R ... . JUSk Good Life- _ WUSR sk

Instructional Modules, 71973—;?,

250 Personality ..251 White & Black 255 US Cult:Humm - ! 263 Social
_USR . |,USE  Awareness USR ities Approach |USR Mcbility
- 1257 U.S. Ecatieny ~ 1'23L Asian Studfes 26% Tulbural — 230" Kfrica )
_USLL {um UsR Patterns MR
| 272 Liborty, Jvatisa;276 Prioritics 275 Citics 274 Political
GR  and Order e o R ai Patterns =
25l SeArch for the 11253 RHuman_ Behavior 287 Population 56 Pollution
USR Good Idfg USR__ Jbswo o sk
Notes: LIL IMVS arc "upen o sophomires » Juniors nnd seniors.” "There are noé
proromisites for any of the IM's, ,
Each IM wiil have a clearly defined key concocptual goal as specific
objectivos, You should have no problems in undorstanding exactly what
the point and ultimate aims of the IM's are, )
Double lines above indicate o 2-3 weok interim period in both spring
and fall in which "mini-mods" and/or "largo group" situations or
gimuletions will be offered. : , )
At the boginning of oach year a comprehensive introdhiction will be




T

Ion are strangly urged to keep this. recc:rd and to keep it c:urrent and accurate -

e = ——— "‘% o S *#w
KENNEDY - SGCIAL STGDIES PRGGRAM Soph.
Name e , ) , Date Circle one -~ Jr.
i ' ' ) ' Sr.

My Record of T.M.'s in Social Studies I have successfilly talen

To be eligible for high school graduation, all atudents must successfully
take and camplete (pass) a minimum of six I.M.'s of Social Studies at Kennedy.
This is the equivalent of 1% years of high echool social studies.

Four of these I.M.'s must be identified as United States Realities (USR!s).
Two of tihiese I.M.'s must be identified as Uoverrment Realities (Giits).
A1l additional social studies I.M.'s, WR's, and independent study arrange-
nents, are identified as electives, .

USR, ®; _ IM.  Quartér & = Grade

Name of T.M. ox "WR 'Code # Year Taken RecvH

EI. Elective g? ] : | |

,B*,, — L T R — —

S e I DR IS R
10, _ ' i B T .

Name of GR!'s ‘Name of WR'S

Sgle

Internalional Relations Africa
Revolutionary Iiovements 27L Asian Studies
I.ibc:\rty, Justice 2 Order 272 India
U. S, Yolities 273 Ldtin America
Political Patterns 274 U, 8. 8. R.
Cities 275 Nation Building
Priorities 276 Cultural ‘Patterns
" Name of USR!s Code #
e = e
Personality ' : 250
White & Black Awareness 251
Secience & Technology 252
Human Behavinr 253
Search for Good Life 254
U. S. Culture : 255
Pollution 256
U. 8. Economy 257
U. S, Foreign Folicy 250
Poverty 259
Minorities 261
Population 262
Social Mobility 263

Instructional lodules (I.JI.'e) offeved at Kennedy over & three year cycle:

Code #

2.0

231

235
226
23
260
26l
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(IME) INSTRUCTIONAL MODULE.EVALUATION (LEE) Dlerisd
' - Date __

This IM: , ) B
My Class (either Soph, Jr., Sr.)
My Sex (male or female) ,
My IX Grade (either A,B,C,D,F,

** PLEASE DO NOT WRITE YOUR NAME ON THIS PAPER **

This is your evaluation of the social studiea IM you have just completed. Your
obaervations are meaningful, and, important. Please try to answer the questbns
in this survey in a manner that honestly reflects your views and your opinions.
Indicate your reaponse by writing the letter choice you select in front of the
numbered statement on this page.

= = = Available responses for each statement in this survey - = -
A. Generally agrce with the gtatement 7 ) 7 -
B. No opinion (Not sure. or, no opinion) concerning the statement

C. Generally disagree with the stataent

Ansver Question

1. This course (IM) was useful to me; I leanned something. o
| 2. The instructors seemed to be interested in their students as individuals.
_ 3. There was not enough student participation for this typz of course (IM).
4. The nature of the topics inveatigated was interesting.
_ 2+ There was a proper amount cf course content information in this IM.
6. The course was adequately gpﬂducted in regard to the degree of class
direction and control. - L ,
—— 7+ ldeas and concepts presented were well developed in class work. ?
—— 8. Generally, the course (IM) was well organized. 5
——— 9+ Instruction in this IM was generally effective.
— 10. This IM sufficiently challenged my mental abilities.
— 11, I enjoyed this social studies IM.
12. The IM was too difficult for me. _

_ 13. There was not enough discussion situations. . )

— — k. Content material or information was presented in. an unbiased manner.
i 1§-, Instructors encourage me to inquire in order to gain my own viewpoints.

——. 16. Readings used in this IM were too difficult. : ' e b v
} 17. I fgung the teaching techniques and the activities used to bérl?ter§5t;¥gﬂ

. 18. Soeial studies should be based upon lectures, textbooks, and written work.

. 19. The IM increased my knowledge of the situations and problems thi seem to

- avist today in the U.S. and in the world. - . L Port

79« .The instruetors worked quite well together in their team teaching affort.

e #ds Briefly indieate the most important thing ycu have learned during this
IM. Explain your answer. :




_ - =Continued-
Thig IM: , ’ Period
My Class(either Saphi, Jr., Sr.) ) Date - I
My Se x(elthér male or female)
My IM zrade(either A,B,C,D,F)”

22, Briefly indicate the most éffec:tive teaching techique

23. Please make any comments or apinlgns you have sbout this IM. What
suggestions or questions do you offer in order to improve the IM?
Write on the: back gide if you need more room,

Thanks for stating some of vour thoughts and for helping to evaluate and
improve the social studies pragram in this school. ‘



Append/x D EVALYATIN /L

KSSP Date EVALUATION RESULTS A tally B tally © tally
1. This IM taught me samething.,lﬂ o o,
2, Thé instructors were mtérested in tha students, | o
3. Studants didn't participate engugh in this IM
L. The topics studied were interesting. o
5. There was a proper amount of course content
1n£crmatign in*this IM- - B
6. The course was conducted sgtisfadnrily with ragard
to class direction and control, - -
7. Ideas and concepts presented were well developed
in class wark : - 7 I U N S
i 8_ ThlS IM was well arganiaed. B
1 9. Instructign was génerally affective; )
10. This M made me think . i
11, I enjayed thiE TH. : - R
12, This IN was difficult. L I D R
13. There were not enough discussions. o e o |l
1. Informstion was presented in an unbiased manner. 1 - .
15. Instructors encouraged me to inquiry in order _
to est.abﬁsh my own views. o _ I N —_—
16 Readlngs in th;s 1M were tc@ difficult 7 )
l?. The teaching techniques and act;vztles were
interesting. , e I B o -
18. Social Studies should be lectures, textbooks,
‘ ~and WTlt ven work. o o R I
19. This IM broadened my knowledge of existing U.S.
' and wcrld Eltuntﬂcnn. )
20, The 1nstructars warked tcgether wall. -
CDHMENIS

21. Briefly indicate the one most impartant thing you learned in this IM.
Explain your answer.

i




Y " KSSP - Evaluation results - page 2

22, Briefly indicate the most effective teaching technique.

23, Please make any corments or opinions you have about this M, ﬂhat

suggestions
or quastlcns do you gffar in order to improve the I}M? ’ )

. i |
k] v

Generalizations:

o Thanks for stating some of your thoughts and for helping to evaluate

and improve
EKChH Rocial sludies program in this school.




(1)

(2)

(3)

LS

hppndiy D N
“EEE  Stufint Fvelawtion®

Composite Strtistical Dota Relating to

the Educational Envirorment Evaluation (EEE)

The summarized information presented herc represents o year and one half

of systamatic evaluation of student ruaction to the Kennedy Social Studics
Program in Cedar Rapids! John F, Konnedy High School. Thoso are student
renctions to Kennedy Social Studios Frogram. No group has a pgreater
vasted intorest in the carefully considored outecome to a student and

w)

social=centerod curriculum than the students involved in such a program,

Questions are taken directly from the EEE evaluation.

When I
before
Junior

attended Junior High
coming to Kennedy, the -
High I attended wass

The school subject I am most
likely to enjoy would be a
course -in the ares of:

The school subject arca I am most
apt to dislike would be a coursc

in the area of:

Lis comparcd te the Sucial Studices
coursce imericen Studies I and II
taught in Junior Hipgh School, I
belicve that the Kennedy I.M.
Soeinl Studies Program is:

A,

- Be

C.
D.

A.

B.
G

E.

>Harding

Dec.

770

Roosevelt 16
Franklin 11
Other school 7
in C. R. ,
Jr. High in 6
another city

Foreign Language

Lanpunpe Arts 23

Molhomelics 17
Scicpes ) 23
Sceiel Studies 2,

Dec, '70

ES Y

Dee. _'70

1 71 l.)as“ 7 p] \l,;‘a-gg
- 53
16 al i7
g 2 5
9 02

[

May '71
26, 23
17 22
2 23
24 20

May '71

Forceign Language 23
Lanpuage Arts 12
Mathomoties. 28
Scicnce - 18
Soeinl Studies 10

27 ay W3
10 .2 !/
32 29
17 =21
11 79

May '71

Much Better 37

Better : 28
About the sme 13
Worse 10
Much Weorse n g

— -, 5 39 e

31 32 4
12 .4 2°
10,3 12
5 6§



1

(5)

(6)

(7

(8)

(9)

The topics, ideas, and problems cone-
gidered in the Socisl Studies I.M.'s
secm important to me,

I would prefer o difféfﬂﬁF mnethod
of instruction than what I havo
recelved,

The T.M. 53;;&1 Studies Prcgrnm places
too much cmphasis on grados students
receive in the various I.M.'s.

The Social Studies I.M.'S offerecd
students a propor amount of content
knowledge about that particular topic
considered within the I.M.

The Social Studies I.M.'s were
usually skillfully presented and
woll taught.

sltuatixns in tha I. H. T taak.

(11) Sceial Studies I.M.!'s were gencrally

well orpanized,

(12) Instructors did nat adequately

expla;n assipnmﬂntsi

-
. z % % NO
TEST DITE AGREE DISAGREE DPINIGN
January Lo 18 27
April 57 19 18
June 60 15 19
December 60 i8 15
May &l 15 16
Mon, 72 J¥ "t A
‘;khﬁ. 72 LA Ig/ . 23
Jarmary 36 36 22
April 30 Lo . 23.
June 22 50 21
December 27 L8 19
May 24 23 21
S T2 £y 4 <0 2l
Sune. 72> 32 3% 27
J anuary 27 26 31
April 36 36 21
June 33 35 2L
December 32 LT 21
TR
Sune 74 3¢ 357 A%
January Lo 29 25
April £0 22 21
June 51 - 21 22
December 50 22 2k
May 62. 2. 15
el 12 b LA 23
Suwe 72 Y 1§ 20
January = 33 19 2l
April L3 29 19
June - L6 ?5 2L
Decembér hg %g
Mas 2
Y 3% 3’ EY
diene 13 47 3 7 w3
January 35 37 21
April i L1 25
June 15 60 20
December 20 g'? %g
e ¥ 5
June 72 2 3 = *,7 =20
Jamuary L3 29 21
April L5 28 18
June 53 23 .18
December gS gi l%
ny 13
., S 3 =25 /
‘_}.me 72 o o
anuary L1 33 19
Lpril 36 35 20
June 3L LI 20
December 23 Su 15




(13)

(L)

(15)

(16)

an

(28)

(19)

(20)

Instructors enc@uragé&ime to inguire
about and to investipate topics in -
order that I might gain my views,

I believe that the I.M.'s I took
had definite course objectives.

I believe the teaching methods used
in tho I.M.'s were larpgely
inceffective,

The topics, idens, and problems
investigated in the I.M.'s were
interesting.

Social Studies I.M.'s have proven
to be too demanding.

Instructors showed an interest and
ccmcern for then" studants as

Socinl Studies I.M.'s should make

much prontor yse of lectures, nssign~

monta from taxtbaaks, and writtoen
agsipgnmcnts.

There was not enough class organi-

zgtion, diTroction, and cantrﬂl in

thoe clasa I took.

% % % NO
TEST DATE AGREE DISAGREE OPINION
J anuary L0 2L 28
April  LL 25 21
Junc 50 23 2L
Decembar = 52 23 18
Mey 55 23 18
WX, 73 i‘!"f ch .l
dune 72 4L 20 24
May 59 19 18
(New. Question) a0
Jan. 72 gkz— ‘ 22
- g,;
dunc 72 .
January 30 3 29
hpril 29 38 23
June 26 50 26
December 22 52 1§
a 21 : 18
P)dci 72 2% |5.:?7 as”
dewnn 72 27 21 22
January Lh 25. 23
April 30 23 23
June Y 18 18
December ga iﬁ %g
Yo T2 2 ¥s~ s
Aane. 72 WO - 97 - -
January 31 31 29
April 35 37 18
June 28 L2 25
December ég g? 22
a : 0 20
Egi e 27 19 27
e 712 3i /e 25"
Januery - 35 32 23
April L3 27 18
June L2 27 24
December Lk 31 18
May _ 50 30 1
X, 722 g4 43 3@
Oune 22 Y o/ ac
January 13 60 18
Lpril 13 58 18
June 13 68 15
Pacembcr 11 7% 1%
L : 1l
w72 gg %; 17
Qussu;‘?;' i 3 ;Li Y
January 27 39 25
April 32 35 21
June 22 47 2L
December 23 gh Ig
Moy 20 57 18
Yew. A= Y E;ﬁj 5T



(1)

(22)

(23)

(2k)

(25)

(26)

(27)

(28)

Content information and idens were
usually presented in an unbiased
manner,

Readings used within the I.M.'s werc
too difficult.

The instructors had a good know-
ledge of their subject matter.

Standards set by the instructors
within the Social Studies Dept.
are usuanlly consistent for all
students,

The instructors worked quite well
together in their team teaching
offorts in the IM.'s I took
which wcre tcam=taught.

From my point of view, I belicve that
most of the course objectives in
the I.lf.'s I took were met.

Do you ap,rouve or disapprove of the
changes made in the Kennedy Soeial
Studics I.M. Propgram this yerr?

Would you approve or disapprove of
having the I.M. Social Studies
situation used at Kennedy this
yonr beiny: used spain next yeary

TEST DiTE

%

AGREE

%

% NO

DISAGREE OPINION

~ January
April
June
December
My

Xy .72
June 72
January
April
Junec
December
Son. R
e 74
J anuary
April
June
Decembér

Q&h 22
Jipe 722
January
hpril
June
Degember
,)s.u\f. 12
Janunry
April
June
Dacember
May
Dan. 72

é‘-ﬂuﬁé 72

May

38
L1
8

38
L8
943
93"
L7
33
28

i

Eév _
3
@&
61
L6
gL
58
By
57

58

(New Question)

Qi Jad

57

dune. 20 S¥

Janvary
prril
June
December
May
Sn. 72
-
January
hpril
June
December
May
Xn . 72

duwne 72

61
62
70
71
84
7
%
70
82
66
80

S

70

15

19
25
25

26

17
It

wWwwiE yH O~

Pl

57—

29
30
30
2L
o
&
21
19

19

19

16
fr ¥ &

l§

22

17

19

1

13
22

15

29

23

25

20 -
22

;f

;’7 -—

20
18
17
12
11
l =

15

12
13

26



% % DIS= % NO
IEST DATE APPROVE ACTROVE OPINTON

23
27
11

(29) D.: you approve or disapprove of the January 56
suggesticn that you may probably april 56
toke some elective IWM.'s in socinl June 68
studies next year? December 60
' May 71
Jan 70 72
) \_)Lu‘\ [+ 7-3 7
(30) ufter taking an I.M., I have a : J anuary 55
greater. awarcness and appreciation april 60
of that I.M.'s topics, problems, June 72
and concepts than I did beforo I ' Deeember 55
took that I.M. May 76
e 72 72
Jume 72

L}
(SRR o ¥ =g

X

(31) Do you approve or disapprove of the January 55
way the Kennedy Social Studies Lpril 57
Deptes instructors are handling their June 73

job of teaching? December 56

May 80

dan. 722 72

71}

—uUHSwa s UM OV E 0w
&

D€ 7a

(33) Do you bgliéfg that the Social i« Strongely igree 20
Studies Program at Kennedy is B, hgrec 38
meuting your needs and requiree Ce No Opiniom 1

13

7

ments in terms of what expoer- D. Disagree

ience or preparations you can E. Strongly Disaprec
iiet from your days in a U,S. high

school that will help you to live in

our sncicty?

YER.T - 1969-1970  IEAR IT - 1970-1971

Poll I = January 26, 1970 Poll I - December 17, 1970 (9L8)
Poll II - ipril 13, 1970 Poll II —May, 1971 (602)%
Poll III- June 8, 1970 o, of students polled,

1 Year & “dan. 72-72

Follll duace L 1472
- . 3 . - ), e B A% 5§ e rr
3-2) Lvak aspecd - AL ¥ e nédi) Sociaed Z*‘“}\'L‘;, 15 : F'Lf%n’ "o
L0 Gt e O AN T el e d e atinirve e e Cingtafimy i
- JC Lw‘\b\gh-“fs.., Ot neeOS NG e Ao ASNERTTP. Y-} S S AP #
A Z)letga:; wokhke€maly all shudends ous tead EaeEl o
B dAeernd pandies %(Lng.;f) ol €536 ‘:;\u:;'i!’agf’ls
C ‘V\\:\‘c‘, g;g—q{.igir\‘g q,*;érk é;;f( kL'Z‘ . EI uvf‘.}-,z

MNore "égﬂui*tﬁ“ tenkroll ove~ cless —

AR RS-CE SNy i e ' < L&

A w 2D A8

v =% 2N = | iﬁ E“’J '-,}‘L*\, 2‘ _ . _ _ R T

11




MJ[’J;A ,pi .
Lgééiﬁf §§ﬁ§o;7$qmﬁ§§}] SophOmﬂre[::] Key

Kennedy Social Studies Program Junlor —
She E:] He E:j

it

Another school year is about over, As you look back on some of the things that
happened this year, and your thoughts concerning these events, how do you view this
] 1~ V83T at Kennedy?
Cut (20 o , , , ,
Pleage uge the 1 = 4 geale shown hers ip considering the first questions; place
Jour response in the box in front of the atatement,
|— - 1 j g_ i ,_737 ;| - ,4 — |
213 |4 ! Strongly agree | Agree ! Disagree | Strong Disagree |

L [y 1.14- l, It was a Pretty good year for me at Kennedy.

2. I am reasonably happy attending this school.

IN6b|7 |
18001 g, 7
AR EN

U415 3. I look forward to my next year at Kennedy.
113 |/t y y

3. The academic Programs here are adquate for my needs.

4. The vocational programs here are adequate for my needs.

6. Students are usually ffiéﬂdly:hEEEg

7. Teachers are usually friendly here.

8. There is 0t enough contact between students in different high
schools in Cedar Rapids,

1} &] ‘
iy
[} ! £ f " P
‘%‘ I ;
D\
Ol o o=

Y
Wy
| —
w

EL!;* HI{ g 9. Too many people in this school are hung up on discipline.

10. I choose courses based on which teacher will run that course.

2,3 4I1. Please use the same 1 - 4 scale in considering your views on these statemeats,
1L, ‘I take questionnaires, but no one seems to do anything about what
e diF0 those sirveys say,

14151348 12, No one dept, or area of this achool is really better than any other area,

0 JH'L;@, y. 13. - I have a favorable opinion about the activities of Student Gov't here.

22414 14. Soclal Studies at Kennedy should teach more about U.S. History than
Al 39; A they do now in their mods. :

3|77 - 15. There should be more cooperation between different departments in
: - this school than there ig now,

1129w 16.  The school needs more materials (books, charts, equipment) than they
RV ) )  now have us use for clags work. :

4.1 17. I have too many teachers who preach their opinions in class instead of
15[ F3l6p)( 2 giving me infommtion and vanting me to form my own opinions,

' J4153[(21i5 18. I have a favorable opinion of the Counselors and their work here,

%’7Q 19. I have a favorable opinion of the methods used to present and develop
t é*&'lb " © assignments in social studies classes here.

) 20. I like to be told about how things are; I do not like to be told to
I . think about a situation and make up my own mind about it,

p 21, I think I am receiving a pretty good education and the experiences
B that go along with it at Kennedy.




Ry
End of School Summary, page 2

ITII. Please briefly offer your first thought reaction in completing or repond-
ing to these statements or ideas: .

l. A good high school presents a ciimate or place where -

2. If goiug to Kennedy has taught me onething, it {s that -

'

3. The type of teacher who is most helpful to me is one who -

4. I (do or do not) feel that I am receiving a good education or background
in social studies here because -

The thing I like best about social studies at Kennedy is -

i
]

6. The thing I most dislike about social studies at Kennedy is -

7. What I think is needed most in social studies at Kennedy is -

8. 1In order to be a better school, what Kennedy needs most is -

9. Probably the thing I like most about Kennedy is -

10.  Probably the thing T most dislike about Kennedy 1is -




CHAPTER THREE

III. Iastructional Objectives

A. Explaﬁaéian of the Format used in developing the I.M,'s

B. Educational Objectives; Progression in the Learning Process
C. Inquiry Process in Learuning Experiences

D. Affective Objectives

E. Skills Usage
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Aruitoxt provided by Eic:

Explanation of the Format used in developing these Social Studies
) Instructianal Mgdules.

The instructional modules presented in this teaching guide were
organized along a definite pattern. They all were concerned with
a Focal Concept, sub concepts, concept explainers (sub points),
Notes to theAlggEgpctgr afferlng information on teaching procedure,
Notes on Student Sources listing needed classroom use materials,
and Instructional Db]EEEiVES which guided the instructional modules

in aspects of desired cognitive, affective and skill development.

INSTRUCTIONAL MODULE ORGANIZATION

The various instructional modules (courses) were designed as twelve
week term teaching situations. The exceptions to this are the
United States Government modules Introduction to Government -

‘a basic required course pregeeding a Specialiaed goverument area course -

and the specialized governmeni a~ea courses Liberty, Justice and Order,,
Politics, and Political Patterus, which were built as six week
teaching units.

Each mod was developed along and around an Inquiry Teaching and
Learning Process, To present and develop basic ideas, a conceptual
approach was used, The following classroom learning activity
sequence occurs in all mods:

a, Questions are posed and raised

b. Student responses are solicited, noted and considered

¢, Cognitive information is presented through reprint readings,
books, media aids and any other available beneficial source

d. The five step inquiry approach of problem, hypothesis, test, conclude and
rz2apply is relied upon

e. Case studies dr examples are analyzed

f. 1Ideas and information are interpreted and reassémbled for formulating
generalizations

g. Ideas are evaluated and assessed for use in subsequent application
situatiouns

This uniform instructional module presentation and organizution permits
the instructor to utilize and select appropriate behavioral objectives
for any particular course.

Factors of time and concentration did not allow the listing of
objectives tied to all instructional modules developed. Instead,
the perceiving and concerned instructor will decide to carefully:
gselect, formulate and implement the objectives determined by himself
and the course to be most desired,

<¢
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e iw

| _a PROCESS_OF INQUIRING|

The Four Steps:* Problem - Hypothesis - Test - Conclude

_A -

1. Defining A Purpose T mese—do B,

*Problem* Lnﬁ
’RAE
. !
II. Developing a Tentative Answer —--B,
*Hypothesisg~ ,C
!&A_
!
7 _ ~+—B.
IIXI. Testing the Tentative Answer — |
*Tegt* ' ,
-C.
IV. Developing A Conclusion

*Conclude*

* Remember the four basric steps*

15

Becoming Aware of a Problem
Making the Problem Meaningful
Making the Problem Manageable

Examiniog and Classifying
Available Data

Drawing Inferences
Stating A Hypothesis

Asszembling Evidence

1. Identifying Needed Evidence
2. Collecting Evidence

3. Evaluating Evidence

Arranging Evidence
1. Translating

7. Interpreting

3. Classifying

Analyzing Fviden:e
1. Seeking Relationships
2. Noting Similarities and Differences
3. 1dentifying trends, Seauences,
and Regularities

Problem - Hypothesis - Test - Conclude,

Lzzghlgél

lYguz atheaiﬂ

Hypothes

‘.__J

sis |

. | pevelop a_conclusion |

This basic "Process of Incuiring’ will be used in nearly all social studies

Instroctiannl Modules gt Kennedy,
gucnt ly refer to Lhia "Iaguivy Process’'
apply 1t, and to uge it.

You will be asked and expected to fre-

to uaderastand it, koow how to

Barry K. Beyer, Inouiry in the Social Studies Classroom, A Strategy for

Teachin&_ Cnlumbus

Charles E.

Herfill Publishing Co., 1971,




Kennsdy Social Studies Program,
Educational Experiences through the uase of Inquiry Methgds.

[A MDDEL OF INQUIRY

P It is i"‘ . ' —
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B \\/ g ! It is T .
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tenta- / , tation Curlosity | \
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EDUCATIONAL OBJECTIVES, PROGRESSION IN THE LEARNING PROCESS

This chart ig made in réference to standard works by Bloom, and by
Flanagan, Shanner and Mager.

8ix Classes of Cognitive Behavioral Thinking:

1. Memory, Recall, specifics, universals, methods or process.
Démands the delivery of knowledge.
Usage: Responding to a question,
don. Interpreting, understanding on the lowest level,
comprehension in terms of meaning, intent, relatlcﬁshlp
as expressed in communication,
Usage: Rephrasing or interpreting an idea.
3. Application, Use of abstractions in particular and concrete
situations,
Usage: Performing a task based on understanding a method.
4. Analysis. Break down the whole parts to clarify ideas,
Show interrelationships.
Usage: Explaining a relationship.
Syathesis. Putting together the parts into a whale. The ability
to formulate generalizations.
Usage: BShow how certain concepts contribute toward a
larger idea,
6. 'Evalqaiicn Judgments made in terms of internal and external
' accuracy, consistency, theories or generalizations,
Usage: Assessing, measuring and judging a particular
situation.
7. Reapplicatiop. Reconstructing this analysis in any given situation.
Reapplication.
Usage: Work in another circumatance where the learning
process and thinking steps must be utilized and applied.

I

.6 ,'!E?':
Explainers
Tails (sub-points)

Focal
Concept
of an
I.M.

,_le umstances of
Time, Elace Events

Instructionk

Thinking tDr
1ecall knowléd

Thlnklng to
Lecognize knéwlidff,,

Thinkiﬁg to
develop 1ntelle;tual
ablllty

CcncEfﬁ with

. |Concern with
Value Formulation

2 l. Benjamin §. Bloom, Tazofiomy of ]
- Longmans, Green and Co,, 1956.
Elgl(: 2. Fianagan, Shammer and Mager
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Aruitoxt provided by Eic:

THE INQUIRY PROCESS IN LEARNING EXPERIENCES.

(The Use of Cognitive Objectives.)

To insure that all students come to comprehend and value rational
and logical investigation of social phenomena, it is imperative
that students have opportunities to learn not only the process in
real-life situations that invelve problems and purposes of investi-

gation.

In a period of social stress and upheaval that we have

witnessed over the past decade, and at a time when emotional
outbursts are replacing intelligent thinking and evaluation, the
process of inquiry is a necessary counter-balance.

Upon. completion of this social studies instructional module students
will have the ability:

1!

2!

to define problems, issues, and purposes for inquiry from
new data,
to apply concepts, generalizations, and other cognitive
skills (knowledge, comprehension, analysis, synthesis,
evaluation) to new data, and be able:
a, to interpret, generalize about, and infer from data
meaningfully;
b. to assess the accuracy of information;
¢, to commnicate ideas and findings effectively;
d. to examine and classify available data.
to formulate hypotheses (develop tentative answers)
that are relevant to new data by:
a. .asking analytical questions;
b. clearly stating hypotneses;
¢, remaining aware of the tentative nature of hypotheses;
d. comprehending the logical implication of hypotheses,
to gather relevant data for testing hypotheses by:
a, identifying the needed data;
b. collecting the needed evidence;
c. evaluating the needed evidence by defining concepts
to use as intellectual tools of inquiry.
o test hypotheses, using analysis and arrangement of data, by:
evaluating the sources of data determining. the accuracy
of statements of fact;
b, translating, interpreting, and classifying data;
c¢. seeking relationships; -
d. noting similarities and differences;
e. 1identifying trends, sequences, ‘and regularities.
to evaluate the hypotheses in the light of data, and:
a. modifying the hypotheses if necessary;
b, stating generalizations or conclusions.
to apply the final generalization or counclusion to test
n

new data.
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AFFECTIVE OBJECTIVES

Affective or attitudinal objectives deal with peoples emotions, feelings
and values. 1In these social studies instructional modules, affective
objectives relate to each of the concepts and their various 2xplainers
that give substance to the development of a ‘particular coencept within

a course. The instructor should determine which objectives are vital

to the concepts being developed, and carefully plot them out before

they are transformed into stated affective behavioral objectives.

Based on an inquiry educational experience, the following are the

most basic and important desired attitudes allowing for an inquiry
situation to occur. '

The student should possess attitudes demonstrating:

Objectivity:

1.

2. Willingness to temporarily suspend judgment

3. Respect for evidence

4. Curiosity

5. Tolerance for ambiguity in developing an explanation
6. Skepticism -

7. Respect for the use of reason

8. Appreciation

9. Sympathy or empathy toward others or a set of circumstances
10. Sensitivity

11, Admiration

12, Enjoyment
13. Concern

14, Efficacy




SKILLS USAGE

A classification of motor and thinking skills is presented here,
and it is the intent of this section to acquaint teachers with
the several skills that are the esgence of effective education,
Students must possess motor and thinking skills if they are to
have any competency as a functioning person in society.

At the conclusion of this social studies instructienal module,

students will improve their motor skills of being able:

. to write legibly; -

2. to draw understandable models; diagrams, charts, etc,:

3. to type correctly; -

4. to operate audio-visual equipment; :

5. to locate and sort materials in the school IMC and social studies
resource center without undue waste of time and energy;

6. to read at increased rates without loss of comprehension and retention,

et

At the conclusion .of this social studies instructional module,

students will improve their thinking skills of being able:

1. to communicate clearly to others what he intends to convey in
his writing; ‘ .

2. to define clearly issues, problems, and topics of study;

3. to recognize values, feelings, and attitudes involved in
issues, problems, and topics under study;

4. to use logical procedures in discussing controversial issues;

5. to communicate clearly and effectively his ideas to others

" through the use of audio-visual media;

6. to read and comprehend printed materigls;

7. to listen and take notes; .

8. to observe, analyze, synthesize, and make inferences;

9. to interpret statistical data: graphs, tables, charts, maps.
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CHAPTER FOUR
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IV. The Instructional Modules in High School Social Studies

A. American Studies I,M,'s: seven courses,
1. Introduction to American Studies
. Environmental Studies
. Foreign Policy and International Relations
. Minorities
. Culture and Change
. Poverty and Affluence
. American Society

~1 O e B o

B. U.S. Government I.M.'s: five course segments
1. Introduction to Government
2. Cities (Urban Problems)
3. Liberty, Justice and Drder
4, Polities
5. Political Patterns

C. Elective I.M."'s: eleven courses plus independent study
l. Seminar in Recent United States History
2., Philosophy
3. Revolutionary Movements and Nation Building
4, Student Government
5, Social Paychology
6. Western Civilization
7. Political Theory
8. Soclology and Anthrapélagy
9. Economics
10, World Area Studies (Culture Studies)
11, Contemporary World Problems
+  Independent Study Provisions

This I.M, presentation constitutes the twenty=three courses that were
developed or refurbished during the four weeks of Project #50-C, Summer
of 1972, (Ten were new course developments, five were course mergers,
six were modified according to the 1971 Conceptual format, and two

were modified,)




NOTES TO THE INSTRUCTOR
I.M.: Introduction to American Studies (#200)

Classification: Required American Studies course
Time Allocated: Twelve weeks, 1 trimester term

" Focal Concept: The American Experience in the Twentieth Century
Concept 1. Interpreting the Experience

Concept 2. Domestic Developments Shape the Experience
Concept 3. Foreign Events Shape the Experience

Concept 4. Today's Events Will Shape Tomorrow's Experilence

On_Teaching this instructional module:

This introductory course will consider some of the viewpoints, attitudes
and experiences that did, are, and shall shape the nature of our society
and our times, It is more than a historical outlook, it also reflects

a concern with the current situation of our people and our culture. The
stress is on an inquiry approach: ask, probe, examine, discuss, and
analyze. Historical situations are used as means--reference studies

to the end, which is a knowledge of the way social scientist work, how they
think, and hoy they rélate to our liveg Eaday. in this respect it is a

Qaurse, althgugh elem&nts of the latter are present. Facus studlgs
will give the student a background working perspective in matters of time,
place, setting, and significance of events and their relationships.

The Teaching Guide and its explanations with reference to materials,
strategies and activities is quite complete. Teachers could use this
course almost as it standf in this syilabus.

All students entering the high school must successfully take this
courge, It iz designed as a unifying factor for any social studies
area comncern or course,

A Note on Student Sources:

Reference to the materials section of the teaching guide for this I.M. will
provide a very useful bibliography source. In addition to this, reference
is made to the various American Studies III teaching units CIQEE =68), and
the American Realities I.M.'s developed at Kennedy (1969 =71), both

series available from the Social Studies Coordinator at the ESC.

Although several books are important to presenting this I,M., basic
reliance has been place on the Field series "Perspectives in Uﬁitéd
States Hidtory'". These four volumes are important ta this I.M,

a. America's Foreign Affairs, Ruth Anderson

b. The American Econamyl,Irwiﬁ Feller

c. Politics in America, Willard Gandy

d, émericaﬁ Values, Norman Weaver

A number of articles have been selected for inclusion in this I.M. They
are listed in the materials column; other suitable articles could be
substituted.
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KENWFNY SOCTAL STINIES PROGRAM

|_A PROCESS OF 1 NQUIRING|

The Four Steps:* Problem -

I. Defining A Purpose
*Problem*

II. Developing a Tentative Answer ——-B.

‘*Hypothesig*

Ec-
ﬂ-
- i - V - *
III. Testing the Tentative Answer— |
*Tegt* '
|
‘;’G,-

Iv. Devéléping A Conclusion
* Remember the four basic

1?

Hypothesis - Test -

Conclude
Becoming Aware of a Problem
Making the Problem Meaningful
Making the Problem Manageable

Examining and Cisssifying
Available Data

Drawing Inferences
Staticg A Hypothesis

Aggembling Evidence

1. Ideatifying Needed Evidence
2. Collecting Evidence

3. Evaluating Evidence

. Translating
Interpreting
3. Classifying

Arranging Evidence
1.
2.

Analyzing Evidence
1. Seeking Relationships
2. Noting Similarities and Differences
3. 1Ideatifying trends, Secuences,
: and Regularities

Problem - Hypothesis - Test -~ Conclude.

=g

'Prablem’

4. ! ev elﬂp a Cﬂnclusianl

This basic '"Process of Inguiring” will be used in aearly all social studies

iIﬂSLLlh.-LL winl M wlnleg at Eennédy,

You will be asked and expected to fre-

gucntly refer to thia " Ll vy PlﬂLuEE , to undgrstand ie, knaw how to

ﬁpply it, and to use it.

Barry K. Beyer, Incuiry in the Social st
Teaching. Calumbus Char

udies Classroom, A Strategy for
les E. Merrill 'Publishing Co.

1971,
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Kennedy Social Studies Program,
Educational Experiences through the use of Inquiry He!:hads.

Aﬁalytis‘ i INQUIRY
cal concepts + (the strategy)

\
I —~
. é;g

; a *.  Problem
"Applying F‘urpasg
- Apply - .- ; to new DR
,( data’
~—— 7N
“Tv~ ‘Develop~ \-- Hypothesisg
, Prawd ne S ' Ao tif?e
de Drawing - \ f Eggi\arggn'
8 answer
Conclusia -
\ #
e i—.

, j'tentgthre
', answer

It is ‘1
\\chaﬁgin’g/ = _
o . It 1s .
It is - 7 interpre- K .
tenta= j/ . tation Curiosits \ \
~ tive T f;‘f v ¥ Respect \
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INTRODUCTION TO AMERICAN STUDIES
Objectives :

I. 1Interpreting the Experience
Cognitive: The student will be able:
1. To identify and comprehend salient events and trends in recent
American history from the handout: "Chronology of U.S. Events,

1896-1970's",
2, To list three characteristics in response to the open-ended
statement: An American is . .

3. To comprehend William's list of 15 values.

4. To apply inquiry skills to the data on the '"1939 Comparative
Naval Table." ,

5. To comprehend and apply the four steps of the inquiry process in
an investigation of the issues in the 1928 election,

6. To classify, interpret, and evaluate information acquired from
readings, films and filmstrips, and timeline relating to this
historical question: "Why did the United States expand its
influence overseas in 18987" '

7. To compare and contrast original documents and six historical
interpretations of why the U.S. expanded its influence overseas
in 1898, and summarize which interpretation best explains this
historical question,

8. To compare and contrast the methodalogy of historians with
that of social scientists. ’

9. To draw inferences and conclusions from data tables.

" Affective: The s;udént,w;llrrggpfn;ég the desirability of:

1. Clarifying his values by responding to the Reaction statement:

" "Most Americans are ambitious, idealistic, and selfish,"

2. Applying the lnquiry attitudes and valuzs (see Barry Beyer's, A
Model of Inquiry) in analyzing three documents,

3. Accepting a scientific disposition in analyzing social and
historical phenomena.

4. Appreciating the investigative techniques of historians and social
scientists,

II. Domestic Developments Shape the Experience

Cognitive: The student will be able: :

1. To comprehend the nature of setting in historical views, and the
who,- what, where, why of the implications, occurrences, consequences,
interpretations involved in historical views,

2, To relate and make inferences about the themes of the three

historical episodes: 1896-1919, 1920-1940, and 1941-1968.

To select a time episode which he will work with in a small

group, and for the episode selected, the group will:

a, Compare the forces for change and stability; i

b. evaluate, classify, and explain events within the episode,

o
-
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Intro. to American Studies Objectives continued

4., To explain to the class his information, generalizations, and
conclusions from today's perspectives about the historical
episode that he investigated, _

5. To take notes over reports concerning the historical episodes
in elass, , ‘ :

6. To write two objective test items which will be compiled with
other items to form a test for the class.

Affective: The student will recognize the disirability of:

Cooperating in a small group to investigate a historical episode and
problem,

Examining and eritically evaluating original and secondary sources in
locating evidence and formulating generalizations in historical research.
Using an objective approach in historical iovestigation,

Being receptive and listening attentively to differing view points

and interpretations relating to historical episodes,

Foreign Events Shape the Experience

Cognitive: The student will be able:

l. To comprehend and select on or more U.S, foreign policy decision
event(s) from a timeline of U.S§. foreign events, 1895-1968,

2. To investigate and analyze the U.8., foreign policy that he
selects, including in his investigation explanations of:
a. ‘the historical setting;
b. 1issues, problems, and obstacles confron“ing American

decision-makers;

c. - alternatives open to the decision-makers;
d. why the particular decision was made;
e, how correct the policy decision was;
f. consequences of the policy, both short term and long term,

3. To write a short research paper on hig investigation of an U.S.
foreign policy decision, and present his findings to the class,

4. To justify his conclusions in response to an "if" question: What
would have happened if the decision made had gone almost opposite
that of the decision that was.made and the resulting action taken
had been very different from what happened?

Affective: The stﬁden;f?iliffegggggsg,;hé desirability of:

Re-evaluating U,S. foreign policy decisions by using pertinent evidence.
Clarifying his values as to whether there are lessons or morals
relating to particular U.S, foreign policy decision events.

Acquiring self-reliance in working independently on a research project,
Using an objective approach in problem solving,
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Intro. to American Studies Objectives continued

Today's Events Shape Tomorrow's Experience

Cognitive: The student will be able:

1. To identify and describe 3 to 5 trends that he perceives as shaping
the contemporary American experience. _

2, To evaluate the 8 trends identified by the instructor.

3. To formulate generalizations about what life will be like in the
year 2072, '

4, To draw inferences from a class-produced list about the "optimism'
or "pessimism'" of the class concerning the future of the U.S.

rability of:

[l

ctive: The student will recognize the des

Clarifying his own values concerning "The American Way."

Defining his value position about the assumptions and values in
the letter, "Where is America?"

Being receptive to the views of others in evaluating the perceived
trends in the American society.

-
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Mod: 1Intro. to Am., Studies - Concept: Interpreting the
Focal Concept: The Am, Experience Exparience
: in the 20th Century Activity: 1
KSsp
20th CENTURY UNITED STATES: A PRE-TEST
1. The candidate of the Democratic Party and the Populist Party for

[ ]
-

President in the 1896 election was:

A. William Jennings Bryan

B, William McKinley '
C. Grover Cleveland

D, Theodore Roosevelt

E

A, an income tax

B. direct election of senators by the people

C. limit on the number of immigrants

D. government ownership of railroads

The decade of the 1890's was generally one of:

A. prosperity

B. domestic peace

C. both of these

D. neither of these

A result of the Spanish-American War in 1898 was that the United
States gained possession of all of these except:

A. Puerto Rico

B. Cuba

C. Guanm

D. The Philippines

E. Hawaiil '

W. E. B. Du Bois' ideas about how black Americans should help
themselves disagreed with the ideas of:

A. George Washington Carver

B. Booker T, Washington

C. Frederick Douglass

D. William B, Jones

E. none of these

President Theodore Roosevelt's "Big Stick" policy refers to:
A, maintaining law and order within the United States

'B. his hostility toward labor unions

C. U.s. intervention in the Caribbean area

D, his love of the outdoors

E, his conflict with U.S. lumber corporations

As President Theodore Roosevelt believed that trusts should be:
A. broken up completely

B. broken into smaller trusts

C. regulated by the federal government

D. controlled by the states

E. completely left alone by Government
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20th Century Pre-Test, Page 2

8. The Federal Reserve System was establighed to:
A. conserve the nation's oil supply
B. conserve the nation's coal supply
C. conserve the nation's forests
D, couserve the nation's publicly owned park land
E. none of these '
9. The purpose of the Clayton Anti-Trust Act and the Federal Trade
Commission was to:
A. regulate all corporations

‘B. end control of any industry by a few companies

C. protect unions from trusts

D, help businessmen to prosper

E. limit any possibility of competition
10. During World War I, the federal government:

A. assumed a major role in coordinating the economy

B, bitterly fought collective bargaining

C. reversed most of Woodrow Wilson's peacetime reforms

D. strictly enforced the anti-trust laws.,

E. seized control of all basic units of production and manufacturing
11. All of the following arguments were used by opponents of President

Woodrow Wilson over the League of Nations issue except:
A. the United States would be dragged into minor wars around the
world .

B. Article 10 required a unaminous vote by the Council of the
League of Nations before action could be taken against
aggressors : ; '

C. the power of Congress to decide whether the United States
should go to war would be reduced in practice

D. The United States could do more to promote world peace if it
stayed out of European conflicts whenever possible.

12, The history of American foreign policy from 1898 to 1918 can be
characterized as:

A. a shift from total isolation to internationalism
B. a shift from internationalism to total isolationsim
C. wavering violently between isolationism and internationalism
with no clear pattern emerging '
D. the emergence of a pew world increasingly involved in
foreign affairs
. E. none of these
13. During the 1920's, the federal government:
A. did little to regulate big business
B. lowered the taxes on industries
C. encouraged activities that helped lead to the
growth of trusts
D. all of these
E. none of these s
14, The economic boom of the 1920's rested on: :
A, the rapidly growing value of stocks and bonds :
B. investments In such new industries ags the automobile industry :

and purchases of consumer durable good such as houses ' %
« the growth of organized labor and prosperous agriculture B
increasingly equal distribution of goods and services
an end to most of the "Poverty Pockets" in the u.s,

N

=
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20th Century Pre-Test, Page 3

15.

16‘

17-

18,

20,

21,

All
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of these men were President during the 1920's except:

Warren Harding

Al Smith

Calvin Coolidge

Herbert Hoover

Woodrow Wilson

sident Hoover thought he might be able to end the Great Depression by:
helping business get started again

providing large scale relief

beginning huge public works projects

allowing the economy to follow its own course

cancelling all public and private debts
ch was not a part of the New Deal Program to combat the
nomic depression of the 1930'g?

extending the prohibition laws

providing jobs on public building projects

providing federal relief payments to the unemployed

providing higher prices for farm products

Hiring men to work on projects in state parks

National Recovery Administration codes passed by Congress in 1933:
were designed to lower prices and raise production

were designed to limit production and raise prices

enforced the labor-union prévisions of the Wagner Act
established minimum hours and maximum wages, to spread the
available work among as many people as possible

none of these
rican foreign policy during the 1930's can be characterized as:
moving gradually from internationalsim to isolationsim

moving gradually from isolationism to international involvements
remaining steadfastly neutral

stopping Hitler befor> it was too late

being non-existent
sident Franklin D, Roosevelt's plan for lmproving America's
lings with Latin Ameriean nations was -alled the:

Pan American Conference

Organization of American States

Good Neighbor Policy

Alliance for Progress

none of these .

of these events happened in foreign affairs in the 1930's except:
Stimson Doctrine

Italy's invasion of Ethiopia

the Munich Conference:

the Washington Naval Conference

Japanese invasion of China
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23,

28,

World War II startad wvith:

A. the outbreak of the Spanish Civil War
B. the attack on Pearl. Harbeor

C. Germany's invasion of Poland

D. Japan's leaving the League of Nations
E. Italy's invasion of Albania

The Axis powers during World War II ‘were:
A. England, France, Russia

B. England, France, Italy

C. Germany, Japan, Italy

D. Russia, Germany, Japan i
E. Ru551a, Italy, France

President Roosevelt's foreign policy during the 1930's was:

A. more isolationist than that of Congress

B. less isolationist than. that of Congress, but less and less

inclined toward intervention

similar to that of the America First Committee

more and more interventionist, but cautiously so

« Vvague, because the concern with the depression left no time for
foreign affairs . ,

President Franklin D, Roosevelt was the only President to serve

=g
L]

A. three terms

B. four terms

C. five terms

D. six terms

E. two and one half terms, because of Harding's death

The policy of containment, formulated by the U S. State Department

in the late 1940's, was designed to:

A. contain communism within its existing borders by force if necessary

B. restrict Communism to Europe, while preventing its spread to
Latin America by force if necessary

C. prevent a Communist takeover of China by force if necessary

D stifle the spread of Communism within the United States

E. roll back Russian insluance to where it had been in 1939

On the whole, American forcign policy in the 1950's and 1960's as

compared to the late 1940's:

A. paid more attention to Asia, Africa, and Latin America

B. paid more attention to Europe

C. became more and more an issue that divided the Democrats from

the Republicans _

was very similar, with its emphasis on isolation

. stressed working through the Uaited Nations

The Employment Act of 1946:

guaranteed a job to every able-bodied man and woman

officially committed the federal government to the job of

promoting full employment

- C. removed price-.controls and rationing, which had kept down

the number of jobs in consumer-goods industries

D. banned the closed shop, allowed employers to sue unions for
breach of contract, and required a sixty-~day "cooling off"
period before a union was allowed to strike in a crucial industry



57

20th Century Pre-Test, Page 5

29, Ia his two terms of office, President Dwight D. Eisenhower:
A. went back to the economic policies of Harding, Coolidge, and Hoover
B. slowed down the pace of federal involvement in economic affairs,
but continued most of Roosevelt's and Truman's programs
C. held the line on most of Roosevelt's and Truman's programs,
while extending the idea of the TVA and working to repeal the
Taft-Hartley Act

" D. established the Federal Reserve System, designed to curb
recessions without raising government spending
30. All of the following statements about the federal government from
1945 to 1964 are true EXCEPT:
- A, It turned over power to state and local gévefnments
B. More than half its budget was devoted to defense spending
C. 1Its role in the economy grew steadily, regardless of what
party was in the White House
D. It gradually assumed the goal of ending poverty
31. During his time in office, President John F., Kennedy:
A. pushed the "war on poverty'" and Medicare through a relectant

Congress

B. proposed legislative programs in education, medical care for the
aged, and civil rights

C. continued Eisenhower's effort to restore a "proper'" balance
between the executive and legislative branches

D, sought to prevent further inflation through urging laws to
keep the steel industry from raising prices

= 32. All of the following statements are most likely from the Supreme

Court's decision in Brown vs, The Board of Education, EXCEPT:

A, '"We conclude that in the field of puhlicieducation the doctrine
of 'separate but equal' has no place, Separate educational
facilities are inherently unequal."

B. ""To separate them (schoolchildren) from others of similar age
and qualifications 'sc ~ly because of their race generates a feeling
af infericfity as to their status in the community tbat may affect

C. "We mst consider public éduzation in the light af ves 1ts present

place in American life .., Ounly in this way can it be determined

if segregation in public schools deprives these plaintiffs of

the equal protection of the law."

"Laws permitting, and even requiring, their separation in places

where they are liable to be brought into contact do not necessarily _
_ imply the inferiority of either race to the other ...."
33. During the Cuban missile crisis, the Soviet Union:

. made the U,5, back down

. forced Cuba to apologize to the U.S.

. backed down to U.S, demands

. continued . to send missiles and supplies to Cuba

decided not to challenge the idea of U.S. dominance in Lat‘n
America, as suggested in the Monroe Doctirine

\Ul
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34,

35,

37.

[
o]
.

39,

The
A,
Bi

All

Taft-Hartley Act was passed to control the power of:
labor unious

the Atomic Energy Commission

big business

the Tenessee Valley Authority

large scale farming organizations (agri-business)

* C1lvil Rights Acts of 1964 and 1965:

dealt mainly with school desegregation, giving the states wide
Povers to enforce it

dealt mainly with voting, outlawing the poll tax in state and
local electiong

guaranteed black citizens the right to a job .

dealt mainly with voting and school desegregation, giving the
federal government wide enforcement powers,

of the following Programs were approved by Congress during the .

Presidency of Lyndon Johnson EXCEPT:

A,

3
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DO W e
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D,

the Economic Opportunity Act, launching the War on Poverty
Medicare, a health plan for people over sixty-five

the Elementary and Secondary Education Act, granting federal
money to local schools

the Immigration Act, setting up a national origins and quota
system

 igsue that gave the Johnson Administration the most trouble was:

poverty

race relations

the Vietnamese War
student revolts

n the 1968 election, the three largest political parties nominated:

Lyndon Johnson, “ichard Nixon, and George Wallace
George Wallace, Eugene McCarthy, and Richar Nixon
Richard Nixon, Hubert Humphrey, and George Wallace
Eugene McCarthy, Richard Nixon, and Hubert Humphrey

From 1964 to 1968, American involvement in the Vietnamese War:

rose steadily

remained stable

shifted from direct o indirect assistance
decreased, as the doves won the majority in America

During the 1960's, the economy:

. A. gained steadily and rapidly

B. gained very little ‘
C. suffered from deflation, though the GNP did rise

D.

faltered, due to the Vietnamese War and continuing poverty
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The Am. Exp. in the 20th Century

KSSP

CHRONOLOGY FOR 20TH CENTURY AMERICA

- Industrial Growth; Closiggﬁgﬁlghg:ﬁfgg;ier;7Dv§:se§s Expansion

1892:

Populism and revolt of farmers against Eastern Industrial and
financial interests,

1893~97: Economic depression.

1894:

1895:

1898:

Pullman strike and labor unrest,

Eastern financed Rep. William McKinley wins presidency over
Midwestern Dem, Populist, William Jennings Bryan.

Cuban rebellion leads to the Spanish-American War and the U.S.
becomes a world power by possessing and occupying the Phillipines,
Guam, Puerto Rico, and the annexation of Hawaii.

1899-1900: The Anti-Imperialist League verses "Imperialists" on the

1900's

‘issue of overseas. possessions. William McKinley again
defeats William Jennings Bryan.

- Industrial Abuses; Gov't, Regulation (Progressive Reform)

1901;

1902:

Direct Democracy; Social Darwinism

Financier J. P. Morgan organizes U,S, Steel (First billion
dollar corporation),

First federal gov't. anti-trust suit against corporate mergers.

1903-04: Theodore Roosevelt's "big stick" policy of intervention in the

1904:

1906:

1907:

1908:

1210 ! 8 = In

Caribbean. Acquisition of the Panama Canal Zone.

Rep. Theodore Roosevelt defeats Conservative Dem. Alton B, Parker
for the presidency.

Pure Food and Drug Act (an example of "PROGRESSIVE ERA" legislation),

High point of immigration (most immigrants from Eastern and Southern
Europe)

Rep. William Howard Taft defeats Dem., William Jennings Bryan.

nocence and belligerency

{ ' 1912:

Dem. Progressive Wilson defeats Rep. William Howard Taft, Progressive
Theodore Roosevelt, and Socialist Eugene V. Debt,
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( 1913: 16th Amendment (Income Tax)
17th Amendment (Direct Electien nf Senators)
Federal Reserve Act passed

191&:7 Clayton Anti-Trust Act adds some teeth to the Sherman Act (1896)
against busin.;ass monopolies.

"1914-17: Intervention in Mexico's internal problems, "Détaber Revolution"
in Russia and the Bolshevics replace the Tsar.
1915:  Financial locans and armament aids to the Allies who were fighting
the Centrat Powers.

1916: Woodrow Wilson defeats Rep. Charles Evans Hughes fgf the presidenéy.
1917: Eatry into WWI on the side of the Allies. |
1918: Wilson's "War Aims" annaunced "Pe aeg without Victory'.
1919: "Red Scare" feeling against "Fafeiganadicals" |
Versailles Treaty in Paris ends WWI

Senate rejects the Treaty and the League of Nations is established
18th Amendment (Prohibition).

1920's - Boom and Bust

1920: Rep. Warren G. ‘Harding ("Return to Normalcy") defeats Dem, James

‘M. Cox for the presidency.
1921-22; Washington DigameEEﬁt'Canfereﬁcé

1923: Harding dies and Vice-President Calvin Coolidge becomes president,
Teapot Dome scandal, ,

1924: Coolidge defeats Dem. John W. Davis and Progressive Robert M, LaFollett.
: Height of KKK power 7 7
Immigration Quota Act (Orientals excludéd)
1925: Scopes Trial (Evglutiaﬁism verses Fundamentalism)

1926: Ggalidge prgsperity, "The business af America is business",

1928: Rep. Herbert Hoover defeats Dem; Al Smith from New York for the
presidency. '

1929: Stock Market Crash (October 29) and the '"Great Deéressian“ begins,

1930's - Depression and World Crises

1931: Japan invades Manchuria
Us8, responds with the "Stimson Doctrine".
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1932: Dem, Franklin D, Roogevelt defeats Hoover for the presidency.

1933: Depths of the "Great Depression
F. D. Roosevelt begins "New Deal" programs, i.e.; NRA, AAA, WPA, .
CCC, TVA, PWA ' : ;
19th Amendment (Repeal of Prohibition). ' ' ;

1935 Mussolini- invades Ethiopia.
1935-37: Neutrality Acts pass.

1936: Hitler into the Rhineland
" Spanish Civil War begins ,
F, D, Roosevelt defeats Rep, Alfred M. Landon' for the presidency,

1937: F. D. Roosevelt and Supreme Court "packing" .
Japan invades the China mainland - U.S. protects China
DrganiSEdllabcr calls for massive strikes at auto and steel plants,

1938: Munich Conference (France and Britain yield to Hitler's demands).: E—
' Czechoslovakia occupied by Germany. : :

1939: Hitler invades Poland : : .
: WWII begins - _ o _ i
U.S, passes "Cash and Carry Act" 3

1940's - War, Accelerated Prosperity, Cold War ' : g

1940: F, D, Roosevelt defeats Rep., Wendle Wilkie for the presidency.
Interventionists verses American Firsters (Isolationists),
Hitler conquers France, : . :

"Battle of Britain"
1941: U.S. military preparedness
Lend-Lease Act passes
.Japan invades Pearl Harbor.
1941-45:  Wartime Alliance of U.S., Britain, France, and Russia
' Atomic bombs dropped on Japan
WWII ends o '
U.N, planned and established,
1944; F, D, Roosevelt defeats Rep. Thomas E. Dewey for the presidency.
1945: F, D. Roosevelt dies and Vice-President Harry S. Truman becomes president,

1946-48: Increased U,S,-U.5.S.R, hostilities and-the "Cold War" begins.
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1947: The Labor-Management Act places restrictions on labor-uhion activities
The "Truman Doctrine" and "Eontainment Policy" begiﬂs to check
U.5.5.R, expansionism .

India,gains independence from England

1948: Truman defeats Dewey for the presidency
Israel established

1949: NATO established
Mao Tse-tung wins Chinese Civil War
U.5.8.R. explodes its first atomic bomb

1950(;,-,“The Cold Wag" becomes hot, Domestic Satisfaction, Civil Rights,

1950: Joseph HcCarthy 8 crusade against alleged Gammunists and '"fellow-
: travellers - z

l959453: Korean War with U,S, injclvements

1952: Rep., WWII General Dwight D, Eisenhower defeats Dem. Adlai
Stevenson far the presidency

=

~ 1954: Supreme Court declares school segregation unconstitutional
France is defeated in Indo~China
Geneva Accords divides Viet-Nam
SEATO established

1956: Hungarian Revolt against U.S.S.R,
Eisenhower again defeats ltevenson for the presidency.

1956-58: Middle East "crisis"
‘John Foster Dulles ''massive retaliation" policy

1957: U.S.S.R. launches "Sputnik" - the space race begins
Math and Science pushed in schools

1960's - Social, Ecgnamic, and Political upheaval

19602 Dem. John F. Kenﬂédy (""New Frontier") defeats Réﬁ. Richard M.
' Nixon for the presidency

1?61: U,S.S.R. builds the "Berlin Walltﬁ% challenges to Kennedy's
, U.S. "Boy of Pigs" fiasco \ foreign policy
. ( : Alliance for Progress begins R
- Civil-Rights "sit=-in" begin

1962: Cuban "missile crisis"

1963: Civil Rights "March on. Washingtan“ (Maftin Luther King's "I Have
: A Dream" agpesch)
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1963 con't: Kennedy agsassinated and Vice-President Lyndon E Johvsan

becomes president

1964: Johnson (Great Soclety) defeats Rep. Barfy Goldwater

Civil Rights Act passes

Medicare Act passes
The "Gulf of Tonkin' rescluti@n furthers commitment to Viet Nam

1965: Viet Nam protests begin
1965-67: Majo: racial unrest in cities
Viet Nam pfgtests increase
1968: Democratic Chicagﬂ convention demonstrations challenge palitical

traditions -
Nixon defeats Dem, Hubett H, Humphrey and American Inﬁependent
George C. Wallace for the pr esidency ‘

"Paris Peace Talks" begin concerning Viet Nam

From information given to you in the chronology, filmstrips, and films,
answer the following question. You are expected to draw inferences

and

1.

give your own interpretations, which you are to support by evidence,
What has been the changing function of the federal gov't. in the
U,5. since the turn- =of-the-century?

How has the U.S. economic éyatgm changed in the 20th Century?

What socio-cultural tremds in 20th Century America can yau'identify?

What changes of America's position in 20th Century World affairs
do you note?
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Mod: Intro. to Am. Studies ; ' Concept: Interpreting the Exp. ;

Focal Concept: The Am. Exp. of the 20th Century Explainer: 20th Century U,S. Survey :
' ' Activity: 1-D :

t

CHARACTERISTICS OF NATIONALITIES .

Piace the adjectives which more closely identifies your idea of the
characteristics of the following peoples. Please re-act with your ' ' ;
honest feelings. You may add any adjectives you wish, but try to : :
stay within a Iimit of from 5 te 10 adjectives for each group of

people.

1, industrious A. American People
2. unrefined _ 7
3. lazy ; B. Mexican People
4. happy go lucky '

5. cruel C. Russian People
6. modest ' ' )
7. easy going D. Chinese People
8. sly - :

9. warm hearted

0. energetic

1, intelligent

12. hard working

13, ignorant

14, shrewd

15. superstitious

. -16, artistic . , A )

bt 17. money grabbers :

18. sportsmanlike
19, scientifically minded
20. passionate
21, ambitious
22. materialistic
23. unresponsible
24, inhuman
25. unsanitary
26, warlike
27, rhythmic
28, peace loving
29, 1illegical
30. uncompromising
31. compassionate
32. proud
33. craftsman like
34, ingenious
35. vielent .

36. dishonest
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Mod: Intro. to Am. Studies : Concept: Interpreting the
Focal. Concept: The American Experience " Experience '

in the 20th Century Explainer: Inquiry Attitudes
, and Values -
Activity: 2
KS5P

SEVEN INQUIRY ATTITUDES AND VALUES* d

Respect for use of reason
Skepticism

Talérance for ambiguity
Curiosity

Respect for evidence

Willingness to suspend judgemeni

Objectivity




KSSP
INTRODUCTION TO AMERICAN STUDIES
Christopher Columbus
CHRISTOPHER COLUMBUS was born on Oectober 12 1452, at 27 Pounticello .Street,

in Genoca. He was the oldest son of ngenigo Enlamba a wool comber, and his
wife, Suzanna Fontanarossa, who also had four other ghildren called Bartolomeo,

' Giovanuni, Giacomo, and Bianchinetta, Bianchinetta married a cheesemonger named

Giacomo Bavarella and went from bad to worse,

As a matter of fact, nobody knows anything about the birth of Columbus,
but that's the general idea. Columbus himself said he was born in Genoa,
but historians think that's too simple, He must have been holding something
back,l Columbus wrote a lat of fake facts about his youth, to confuse the
historians,

. Christopher was a very ambitious youth, He could see no future ia
combing wool, so he decided to leave home and discover something,2

While he was wondering what to discover, he studies astronomy,
geometry, and cosmography, and he seems to have got them a little mixed.
He believed you could reach the East by goilng west, That is true enough,
if you don't overdo it. You can reach Long Island City by taking the
ferry for Weehawken, but nobody does it on purpose,

Columbus also though the world was round, like an orange. This
opinion was based on the works of Aristotle, Pliﬁy the Elder, and
Roger Bacon,3 It turned out to be right, though, and is now taken
for granted except for some parts of the Bronx,4

Men of learning were sure that the earth was round, but they just
hadn't done anything about it, Some thou tht that the ocean sloped. They
were worried about the trip batk uphill.? Dr. Paolo Toscanelli, of Florence,
when asked if India could be reached by going west said: "It would
all depend "6

About this time there was a mad passion for spices from the East
Indies, and nobody could get any because the Turks had taken Constantinople

_from sgmébady. In those days people practically lived on pepper, ginger,

cinnamon, and cloves. There were a good many nutmeg fiends, too.

Adding all this up, Columbus decided to discover a new route to
Asia by sailing across the Atlantic., That was exactly the sort of thing
he would do,

1I'm afraid we don't even know what his real name was. Some say he
was Cristobal Colon,

2He couldn't let well enough "alone.

- JWhich were based on nothing,

4Roger Bacon said India could be reached by sailing west, The catch
in this was that North and South America were in the way, unless he thought.
the Panama Canal had been finished,

5"How can the rain fall up?" was a question hard to avoid.

His opinions were greatly respected because he slept on a board.



Ferdinand and Isabella, of course, were the best people to see about
such things. Ferdinand was mean and stingy and not a bit nice, but Isabella
was a regular peach., Wh would pawn her jewels if you struck her Jjust right,

Ferdinand and Isabella kept Columbus waiting seven years, as they
were very busy killing the Moors, persecuting the Jews, and burning
Spaniards who didn't agree with them.

Columbus was rather trying, too, as he demanded teﬁ per cent of the
gross before he would digcover anything. He would sit outside the convent
of La Rabida sulking and saying that nobody loved him.

Finally, on Friday, August 3, 1432, Columbus and eighty-seven others
sailed on the Santa Maria, the Pinta, and the Nina. Among those present
were an Irishman named Will, an Englishman named Arthur Larkins, and a dear
little cabin boy named Pedro de Acevedo, who soon became famous by running
the Santa Maria into a sandbank and wrecking her completely one night
- while Columbus was asleep. '

As an example of the efficiency with which the expedition was planned,
Louis de Torrez, who knew Hebrew, Latin, Greek, Arabic, Coptic, and Armenian,
was to be interpreter with the Great Khan, who spoke Chinese. '

On September 17, the voyagers- caught a live crab, On the nineteénthé
a pelican came on board. On the twentieth, they saw gannets, or boobies.
On the twenty-first, they spotted a whale,

Then, on Columbus Day, 1492, they came to an island which they thought
was Guanahani, because the inhabitants kept saying "Guanahini!" So
Columbus named it San Salvador, which later became Watlings Island or )
Cat Island or Great Turk Island, or it may have been three other islands.9

Then Columbus discovered Plenty of other places, but none of the best
ones, and gave them all the wrong names,l0 He thought he was in the East
Indies, but he was in the West Indies. That is what comes of going

west to get east. He died without realizing what he had done,

Columbus was treated shamefullyi But now that he's gone, he's
perfectly wonderful. He was really first-rate, 80 almost everybody
hated him, :

On top of everything else, Coluubus was sentimental, When he returned
to Spain, he told Isabella about the beautiful birds and animals and the
strange plant life he had seen. She interrupted, asking: '"How about the
gold?" '

?Golumbus' hair turned gray while he was walting,

8They should have known they were approaching America.

91f Columbus had not found it, we would still be Indians, Or would we?

104e couldn't discover the treasure of the Aztec kings because of the
half-wits with him, They kept making him change his course,

2
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On his fourth voyage, Columbus sailed along the coast of Central
America trying to find the mouth of the Ganges River. It wasn't there,
somehow, When he was off Honduras, Columbus had his supreme opportunity,
But he missed it., A -canoce full of Indians came alongside. If he had
followed them home, he would have discovered Yucatan., But instead.of
continuing west, after the canoe, he turned east.ll .

The savages-on the islands Columbus visited wore rings of gold and
earrings. When he asked about the gold, they pointed toward the south,
but he dida't get the idea,l2 :

Columbus took back batatas, yam roots, Jamaica pepper, yuca root,
Indian corn, bananas, plantains, cottonheads, tobacco, mastic resin, .
aloes, mangrove fruit, coconuts, bottle gourds, palm oil, an American
dog, a kind of rabbit call ulia, lizards, stuffed birds, a stuffed
alligator, and six Indians.l3

Soon after the return of Columbus and his men, syphilis broke out in
Europe. '

In 1519 Magellan proved Columbus right about the earth's shape,
People finally found out what was what,

Of course, Columbus thought there was no such place as America.
Amerigo Vespucci, a Florentine, wrote an account of his American voyages
which was translated into German and be:ame a best-seller in Germany.
Vespueci somehow gave the impression that he was a big shot. I'm sure he
had no such intention;14 :

Anyway, Waldseemuller, who was even dumber, read the book and named
the New World after Amerigo. ‘

They think they have the bones of Columbus in'Ciudad Trujillo, They
think they have them in Genoa and Seville, too. '

By the way, Isabella did not pawn her jewels to send Columbus over
here, She borrowed the money from Ferdinand.

llWhen you're in the Caribbean, you can't discover Mexico by going east,
12There seems to be something about gold that most people want., 1It's
so pretty, '
13The Indians are getting brighter. Today the Indians are selling
trink?gs to us,
. Actually, Vespucci was only a beef and biscuit merchant- wvho had the
contract for provisioning certain ships, "a mere landlubber."
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Mod: 1Intro. to Am. Studies ' Concept: Interpreting the Experience
Focal Concept: The Am. Experience in Activity: 5-A

the 20th Century

Much information is learned by asking questions. We will call these
gulding and searching questions ANALYTICAL QUESTIONS. An investigation can

be started better by asking analytical questions than by trying to provide
vague and unproven answers. Asking relevant questions is a sgkill we must
learn. Here are nine suggested general questions that should help us to
understand just what information we need to discover and classify as we
try to learn more ahout any given ‘social problem or event.

1. What was the immediate cause for *he event?

What was the background to this event?

Who are the personalities involved?

What new or important ideas are important?

What is the position of various economic groups involved?
What religious for:es are involved?

Whiit technological developments have or are taking place?
What weakened or strengthened institutions affect the cir-
cumstances?

9. Is the physical environment a factor?

(X
. .

This method of inquiry should allew us to think for ourselves as we
consider evidence or information presented us. Our own frame of reference
and Interpretation of fact will cause us to decide which of several possible
conclusions appears to be best, that is, most accurate, reasonable, and con-
vincing to us.

We will use the Inquiry method of irvestigation to aid our considera-
tion aF=5uvial events that are relevant and demand our invelvement in
order to allow us to understand what is happening in our world today.

Why do we demand that you have some understanding and appreciatien of
the contemporary problems and ecircumstances that are a part of our society?
Why do we emphasize the inquiry method of investigation? These questions
offer an opportunity for a summary of our teaching goals, techniques, and
philosophy. People view and interpret things differently according to
their individual experiences and attitudes (frame of reference). Accep-
tance of a statement without carefully considering its merits can be dan-
gerous.  Pressures toward social conformity without concern for the indi-
vidual's existence, his thinking, and the need for accuracy are unheal thy
symptoms in a democracy. If America or another society is to be a free
and open soclety, then the people within that society must think for them-
selves, know how to evaluate Information, understand the groups and social
forces that compete for power in their country, be acquainted with the
Institutions that try to govern the country, and be reminded of some of
the soclal criticisms raised by critlcs who maintain that our goclety is
not what it could or should be, '

*Foutnote This unit has bren prepared with the assistance of Dr. Edwin

Fenton's "Developing a New Curriculum: the Holt Social Studies Curricu-
[ERJ!:‘ lum," and we are grateful for his suggestions,




The Inquiry Method of Inﬁegtigatign

An introductfon to the inquiry method of thought and investigation

ems aﬁﬂfﬁonzrcversggs,

used iirgaﬁsidé;ing social and hisfqri;a;igrébl

The inquiry method is intended to help us to become independent and
logical thinkers: capable of making up our own minds about important
issues, problems, and eventg. From the many facts and great amount of in-
formation given us on any given subject, we must be able to decide what
appears to be important, accurate, valid, and useful. We do not study
socfal sclence ag a subjject matter, but as a helpful method useful ta the
concerned American eitizen who tries to better understand the world and our
soclety today.,  This 1is the task of the thoughtful and informed student
[nterested in what happens in the world, as well as the task of the
soclal setentlst, we must learn how to approach a social problem.

INQUIRY SKILLS

1. A controversy 1s present and recognized.

2. A question to help explain the controversy is asked.

3. Preliminary reading and research is done.

4. A hypothesis ig developed. '

5. Evidence ig gathered,

6. Evidence, facts, and Information are classified.

7. The collected evidence 1ig critically coensidered and analyzed and
interpreted. - , .

8. If the availahle Information tends to prove the hypothesis inaccurate
Or uncertain, then another hypothesis should be formed to conform to

‘ the nature of the available evidence. :

9.0 With the available information a4 conclusion as to the accuracy of the
developed hypothesiy 1g reached,

I
"y
[

erms used in sur inquiry approach to investigate socinl ¢j

Important
CUmMs Luncog:

Iy social science question 16. inference

%

hypothesis : 17. implicit

3. fact B 18. explicit

4. data 19, anthology

9. evidonce . 20. memoirs
6 frame of reférence | 21. dgﬂumgntv

7. uenerallzation 22, anthropology

8. stercotype . 23, sociology

9 theory : 24, history

10, concept 25. political seience
Fho primary soupee 26, cconomics
P2, secondary source - 27.  psychology
. validate 28, geography ‘
Vo, managrapl 29, bibliography
15, assumptjon ] P o




Using Evidence (Information)

PRIMARY ;

Letters, treaties, written agreements,

" diaries, speeches, maps, proclama-
tiens, etec. =-actual documents re= .
lating to the topic under investi-
gation. The documents themselves
may be found in libraries or ar--
chives or in many cases authors
wrlte books that include documents
or a reprint of it in a book it 1s
prlmary evidence,

Interviews with people who observed
or participated in tne topic under
consideration. ’

Actual video or audio tape, pictures,
and film that recorded an event
under investigation as it happened.

Eyewitness accouat by a social scientist
making the investigation. '

SECONDARY :

Magazine, ncewspaper articles that de-
seribe or analyze an event or an
individual or an idea.

Books that describe or analyze an event
or an individual or an idea.,

Movies, television programs, tape re- -
cordings that analyze or summarize or
review an event or an individual or
an idea.

Interviews with people who have opinions
about an event or an Individual or an
idea.

EXAMPLE: What caused the Detroit
o tiot of July, 19677

Official proclamation by Presi-
dent Lyndon Johnson federa-
lizing the Michigan National
Guard and authorizing the use of
paratroopers, issued 11:20 p.m.,
Monday, July 24, 1967. Found re-
printed in several books on the
Detrolt riorv. :

Interview with Detroit Congress-
man John Conyers, Jr., who wit=-
nessed the riot and spoke to
rioters urging them to go home.

* Video tape shot by a Detroit Tele=

vision station showing rioting
taking place on 12th street in
Detroit on July 23, 1967.

You were there in Detroit, July
1967, and witnessed the event.

Detroit Free Press newspaper
article, July 23, 1967 entitled,
"Bloody Rioting Continues."

The Algiers Motel Incident by John

Hersey is a book about a signi-
ficant episode in a Detroit
motel on the fourth day of the
riot. 1t is directly related to
the causes of riot itself.

An NBC television- program shown in
Oct., 1967, reviewing the urban
riots of the previous summer.

An Interview with Hugh Gibson,
Cedar Rapids resident, who has
strong feclings ahout the causes
of urban riots,
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Bib;iagraph;CVStylg ' el

A bibliography is an alphabetized 1ist of the books, magazines,
articles, and any other sources (resources) used in the writing of
research papers. It ig usually found at the very end of a research paper,
and its purpoge is.to inform the reader as to what sources (resources) were
consulted [n the writing of the paper. When typing or writing the paper's
final vopy, bibliégfaphic,antties may be either double or single spaced;
if single, there should be a double space between entries. The following
hypothetical bibligraphy 1llustrates the MmOSt common types of bibliographic
éntries. '

1. Cedar quidsgﬂazé;tgg Editorial. April 23, 1969. (Newspaper)

2. Cg]lief's_ﬁncyglupediai "Africa." New York: Crowell, Collier
and Macimillan, Inc., 1967, (Encyclopedia) ~ »

3. Freedman, lLeconard (Editor). Issues of the Sixties. Wadsworth
' Publishing Company, Inc., Belmont, California, 1965 (Editor of
a hoaok). ' . . : :

4. 'Kingi Martin Luther, Jr. ngide_Ipwatd‘Fsgedmmg New York:
-Harper and Row, 1958. (Single author book),

5. Kerner, Otto (Chairman). U.S5. Riot Commission Report.. New York: -
Bantam Books, 1968, (Chairmaned book or report).. '

b "The Lost Generation of Prince LEdward Cbuntyg"r Ineyclopedia
ﬁricann}gghfijmgg Film Number 7048106. (Film or filmstrip).

7. Shafer, Boyd C.; McLemore, Richard A.; and Augspurger, Fverectt.
1865 to the Present.  River Forest, T1linois: Laidlow Brothers,

Publishers, 1966. (Several authors of a bonlk).

8. Time

29

"The Clty:  The kast S, Louts Blues." April 11, 1969,
(Mapazine or periodical),

=t

High School, April 1969, (Speaker or presentation).

9. White, Rev. Leroy. Guest speaker In American Studies at Kennedy

Several things ought to he apparent from the :above exanple of a hiblio-
wraphy. First, it is alphabetized Ey the first significant ward of eijch en=
try. Second, from these examples the student may reason the appropriate form
for any other bibliographical entry. Third, aiter eéach entry in parenthesis
Is a brief cxplanation or what the particular entry deals with., Finnlly,
the bibliographical entries are numbered, which brings us to the next item
footnotes ur notes. The numbering of the bibliography relates directly to
the Kennedy-Social Studfes,
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Assignment
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Adequate introduction o

Valid evidence and materials presented

Conclusion, valid from presented evidence . i -
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followed throughout paper — :
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Accurateness
Adequately covers the subject
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Punctuation _ : 3 oy T
Legibility
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Adequate use of footnotes
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Shows more than a winimum of effort ‘ -

Creative, orfginal, or carefully researched | :
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Below minimum level of acceptance; poorly and sloppily done R ; i
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Footnotg§

Becausc the rescarch paper is based in part upon the writings of others,
it is necessary to acknowledge the sources used. These acknowledgements
are made by footnotes or no*es, which showwhere the specific information
was obtalned. Footnotes are needed (1) after every direct quotation and
(2) after all important ideas or statements of fact or opinion., Normally,
the manner In which footnoting or noting is done is rather complicated.
lowever, the Social Studies program has attempted to make footing easier
for you. (even though somewhat inaccurate.) The system works thusly:
whenever you need a footnote, you merely make the following notation in the
appropriate place, example, (5:10). In other words, in parenthesis, you
place the number of the source and the relevant page number/numbers, se-
parated by a colon (:). The following example with. the above-mentioned
bibliography should give a clue as to how the system works.,

The riots and civil disorders which have disrupted the larger cities
in the Unitued States for the past few years have many debatable causes,
when considered on an individual basis. However, the Kerner Report gives
the most comprehensive, single analysis of why the riots happened: ‘'Race
prejudice has shaped our history decisively; it now threatens to affect
our future." (5:10). :

The above mentioned footnotes item is found in the bibliographical
listing number S. '

Plagiarism of someone elses words and/or ideas is in fact stealing,
unless credit is given for those words and/or ideas. We have attempted

to make it as easy as humanly possible for you so that you need not resort

to plagiarism,
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INTRODUCTION

Questions like these arouse in most of us a miid curiosity about the odds for or against us in
everyday life. What can we do in the classroom to satisfy this curiosity, to pave the way for
the answering of questions? This episode has been prepared as a partial answer to this question,

‘Our aim is to introduce social studies students to a method of scientific inquiry and to involve

thein actively in the research process. They should also learn semething about the nature and
limitations of generalizations besed on data collected in sample aurveys. '

To achieve these objectives, we believe that it's eisentizl for students to collect and analyze

their own data. In natural science courses, students learn to carry out experiments as part of-
their laboratory work. Why shouldn’t they also conduct research in the social studies?

In any“social studies class there are & number of possible research projects that can mesh with
the material students are studying—profects that can be accomplished over a short pericd of

dations for research projects for this episode will fit into your program of study, but these
topics should be considered as illustrative only. It would be preferable for you to use projects
that fali naturally into your own course outline. For example, if you’ve been studying U.S.
foreign policy around 1900, you might want to draw parallels with present policy and then
have your students speculate on what student attitudes are toward a particuiar policy and
how they might differ between different groups—e.g., boys and girls, high school (or college)

gtudents and their Parents, seniors and freshmen.

In the process of answering such questions, your students will learn how to use the tools that
are part 'of research and analysis. They will state hypotheses, predict behavior, construct and

We're convinced that this episode is an important experience for social studies students. But
we’re also aware of the hegitation some teachers may have about teaching a unit that involves
statistics. If you’ve had a course in research, you'll probably find this Instructors’ Guide too
elementary. It is written for teachers with no background in the subject. (It may interest you
to know that some of our Best results were reported from classes in which the teachers were
statistically unsophisticated. And even though some teachers reported that the material was
somewhat difficult for their students, our test results show that these students learned a great
deal.) Once you are well into the episode, we're confident that any misgivings you may have
had will disappear. Once students have mastered the procedures, they will find them useful
throughout their social studies courses, » ' ,
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A SOCIAL SCIENTIST LOOKS AT KNOWLEDGE

In these troubled times, the social scientist must consider the
traditional ideas about scholarship, such as impersonal objectivity,
aloofness, and the self justifying goodness of seeking new knowledge.

» Our contemporary world is losing its confidence in the inevitability
of Progress.” Too often social scientists have been, "Lecturing on
navigation while the ship was going down." The feeling grows that a
succession of lucky circumstances we call the American way, where
interprising businessmen subsidized technical scientists, brought us
to prosperity; but the Depression showed how easily millions of people
could become destitute,

Today social scientists have all kinds of data, but they claim they
need more, Maybe we have the wrong data, or the wrong problem, or too
much of it is descriptive and not enough is capable of being used to project
and predict in the sense of deliberate planning and control. Today ,
the "American Dream" is tied to material progress, and social scientists
too have worshipped this reality.

Instead of breaking up things to study, social scientists need to put
them into our total culture perspective. Instead of minute specialists,
we need people who can deal with human feelings and cravings. We need
to stress human behavior and the reasons or conditions for human motivation,
not a depersonalized study of discipiines, theories, national characteristics
or institutions. So, instead of studying trends, changes, and indicators,
we should study the people who do things. We have been more accurate in
descriptions of what has happened than in our predictions of what will
happen. )

f‘
Y

Two basic patterns of American Culture can be identified:

l. The knowledge which the sophisticated experts possess in our culture is.
growing at a rate far more rapid than the rate at which it is being

institutionalized in the habits of thought and action of most of

our people.

2., As a culture, we are cumulating our disabilities and the resulting
strains of daily living at a rate faster than social legislation,
education and all the agencies for "reform" are managing to harness
our new knowledge in the reduction of these disabilities. This means
we are becoming culturally illiterate faster than these agencies can
make us as literate in the use and potential of our culture. »

: This means almost the entire burden of adaptation to cur contemporary
culture is left to the individual, because our culture recognizes little
responsibility to structure new knowledge into institutional forms that
will make daily living better.
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Social Scientist Looks at Knowledge, Page 2

There are many instances of the sense of community between the relation-
ships of the social sciences to the humanities, Novelists, artists, and
poets provide valid insights inte our culture that go beyond the cautious
generalizations of social science and open up significani hypotheses for
study. In studying our peoples emotional responses reflecting how they
react, relate and interpret arts and literature, social science has the
most sensitive index to the qualitative human adequacy of operation of our
economic, political, fami'...1, religious, educational and other
institutions.

The controlling factor in any science is the way it views an‘ states
its problems. Once a problem is stated, a study of it can yield no further
insights than are allowed by the restricting frame of its original formu-
lation. We must be concerned not only with data, but with the problem to the
solution of which social scientists use data, So the scientist must
continually ask himself, "Why do I pose the given problem and ask the
questions 1 do regarding it?"

"The basic concern of social science is the cravings (values) which
human personalities living together, in a culture have persistently sought
to satisfy. 1If social science is to be free to be a science, it must have
the courage to fight for its freedom from the dragging undertow of a culture
preoccupied with short-run statements of long-run problems,"

There are many crucial problems confronting us Americans as we live
by our culture in the larger contemporary scene, As problems of the culture,
they presumably become problems for social science. Accompanying each
problem, a hypothesis is proposed for testing relative to that problem.
One of the difficulties social science has to accept is that we cannot
make controlled experiments on phenomena as large as a total culture.
In stating these hypotheses, therefore, it is recognized that they
cannot be Zefinitely proved or disproved. This does not excusé usg from
doing what we can., It simply becomes the more imperative to break the
hypotheses down into smaller relevant problems, where the predictive
value of results can be determined, and then to apply these flndlngs
as best we can to the larger s:tuatlcn

It is asaumed that wherever our current culture is found to ecramp
or to distort the quest of conciderable numbers of persons for satisfaction

.of basic cravings of human personality, there lies a responsibility

for social science. In such cases, the first charge upon social science
appears to be to ask: Does the trouble lie in the way we operate our
culture, i.e., is it only a matter of relatively small internal changes
within the going set of institutions; or is the trouble inherent in the

kind of culture we have? If the 1atter, then the questions have to be

faced: What alternative kinds of cultural situations would satisfy more
directly and amply the cravings that are now starved? What specific research
is needed to test out these alternatives? And, if a given alternative,

when tested, seems sensible and desirable, "in theory, but not in

present practice", what techniques aﬁd what stages of change would be needéd
in order to get us frcm here to there

=
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Social Sciéntist Looks at Knowledge, Page 3

To the extent that.social scientists recognize this as difficult or

would be freely and eagerly used constantly to rebuild men's institutions.

To the workaday manipulative man of affairs, the mere posing of .such
hypotheses as all of the above may seem fantastic.” But social science
is confined neither to practical politics nor to things whose practicality
is demonstrable this afternoon or tomorrow morning. Nor is its role merely
to stand by, describe, and generalize, like a seismologist watching a
voleano. There is no other agency in our culiture whose role it is to
ask long-range and, if need be, abruptly irreverent questions of our ,
democratic institutions; and to follow these questions with research and
the systematic charting of the way ahead. The responsibility is to keep
everlastingly challenging the present with the question: But what is it
that we human beings want, and what things would have to be done, in what
ways and in what sequence, in order to change the present so as to achieve
it?

If social science turns aside from this task, the way ahead will be
a prolonged series of blank emergencies. To the student of culture,
such iustitutional stalemates as the one that occurred at the time of the
"bank holiday'" in the spring of 1933 are known to be rarely auspicious
occasions for effecting needed cultural change, provided the thinking
has been done in advance and the desired course of action is charted,
Without the latter, such emergencies will coatinue to be capped by nothing
more effective than Blue Eagles, forensic exhortations, scattered remedial
legislation, and laments over the shortcomings of our institutions
in the face of Communism or Fascism, With such research and planning,
we may yet make real the claims I freedom and opportunity in America.

From Knowledge for What? the place of Social Science in American Culture.

Q Robert S. Lynd. Pfingetaﬂ Press, N,J., 1939,

ERIC

Aruitoxt provided by Eic:
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INTRODUCTION TO AMERICAN STUDIES

1, The hypothesis: There is no way in which our culture can grow in
continual serviceability to its people without a large and pervasive
extension of planning and control to many areas now left to casual
individual initiative. It should be a major concern of social science
to discover where and how such large-scale planning and control

need to be extended throughout the culture so as to facilitate

the human ends of living,.

2, The hypothesis: If democracy is to continue as the active gulding
principle of our culture, it will be necessary to extend it markedly

as an efficient reality in government, industry, and other areas of living;
otherwise, it will be necessary to abandon it in favor of some other
operating principle.

3. The hypothesjs: Private capitalism does not now, ,operate, and
probably cannot be made to operate, to assure the amount of general
welfare to which the present stage of our technological skills and
intelligence entitle us; and other ways of managing ou: economy need

therefore to be explored.

4, The hypothesis: The body of fact and theory around the highly

dynamic. situation of class conflict will have to be much more realistically
and centrally considered if social science is to deal adequately with
current institutions,

5. The hypothesis: The chance for the survival of democracy and the

prospect of increased human welfare would be enhanced by explicit

recognition of the fact that men are unequal; by the discovery and elimination
of cultural causes of inequality; and, where the causes of inequality

are primarily biological, by the restructuring of the culture to

adjust freedom and responsibility to ability. Such readjustment would

also afford greater opportunity for the expression of qualitative individual
differences.

6. The hypoLh551s ) The chance of securing more coherent, constructive
behavior from persons depends upon recognizing the large degree of
irrationality that is natural to them and upon structuring the culture
actively to supgort and encourage intelligent types of behavior,
including inevitably opportunity far creative, spontanecus expression
nf emotion. :

7. The hypothesis: If major changas are required in order to cope with
present problems in our culture, it is impossible to rely prlmaril
upon popular education to effect such changes.

From Knawledge for What?, Robert S. Lynd, 1939, Princeton University Press,
Princeton, N.J.




i 8, The hypothesis: American culture, if it is to be creative in the
personalities of those who live it, needs to discover and to build
prominently into its structure a core of richly evocative common
purposes which have meaning in terms of the deep personality needs

of the great mass of the people,

9. The hypothesis: It is possible to build a culture that in all its
institutions will play down the need for and the possibility of war.

10. The hypothesis: Since urban living operates seriously at present
to confuse and to devitalize our culture, science needs to discover
ways' to knit these loose population masses into living communities of
interest, before this degenerating tendeney renders the culture
impotent.

11. The hypothesis: It is necessary to structure into a complex culture
like ours a congruent hospitality to change in all institutional areas,
in order to prevent the continuous disruption of the culture by changeas
that occur in single areas.

12. The hypothesis: Social science cannot perform its function if the
cul ture constrains it at certain points in ways foreign to the spirit

f seience; and at all points where such constraints limit the free use

of intelligence to pose problems, to analyze all relevant aspects

of them, or to draw conclusions, it is necessary for social science to

work directly to remove. the causes of these obstacles,

[w]
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Mod ; Intro. to Am, Studies Concept: 3Interpg the Exp,
Focal Concept: The Am, Exp. {n the 20th Century Explainer: Perspectives
. Activity: 5
KSsp
THE SOCIAL STUDIES AREAS

coacerned with guch questions as: -

What power or powers should be glven to the government or various
governmental un{tg? . ' '
How are the rulers or representatives of the people chosen and
who gets what, when, how and why?

Economicg: Concerned with the study of how gocieties organize to pProduce
~ and distribute 800ds and serviceg in relation to the wants and needs
of individualg in the varioug Societies and the availability of those
various goods and services, '
Geography: Concerned with the study of characteristics of the environment
as it relates to and affects humap activity, _
1ropology: One of the behavioral sciencesg which has in the past been
luterested in the study of Physical featureg of human beings, Much
of the focus hag been on small, contemporaneocus societies with pre-
literate and/or Pre-industrigl forms, 1In Tecent years the scope of
anthropﬂlagy has widened to include analyzing city life or, the life
~of a nation. The interest 1g Eenerally in the totality ofra group's 1{1fa,

Sociology: One of the behavioral sciences which ig concerned with group
life, Sociologistsg lnvestigate the 8tftucture apd functions of groupg
and the affects of 8roups on individuals, They have tended to look at
the smaller unig of society gsuch ag families, voluntary groups, minor-
ities and labor groups, but larger Broups are not excluded,

SQQialr'g’ehalar ¢ The third of the behavioral 8ciences. Concerned with the

relation of 1ndividualsg o 8roups. The focus 1s op the individual;

how he affectsg Broups and how 8roups affect the individual,

Histﬂrz: Usually considered 5 part of the gocial studies, byt often not
considered a part of the social 8clences because it tends to lack the
ability ¢o approach a study "E;iéﬂﬁifiééll?"; History ig generally
concerned with the totality of human affairs, ip terms of time, place,
circumstancesg and motivation, It Provides a record of what people
living before us have done, - ‘

To what extent are the various social studies areas scientific? To the
egree that some activity can be Started, observed, measured and <eported,
and repeated by someone else and turn out the same, then something ig
sclentific, It must be predictable. Tc the extent that human behavior
€an act always be 8ccurately foreseen or Predicted, social studies
mist be ﬂDﬂiSEiEﬂfifiEa It ia subject to human trajtg and actiong,

All of these areas of study are useful, none alone 1igs adequate, ag ye

begin to renew our concern with aspects of life that affect people

working, cooperating, and conflicting with other people,




" Law and rules lead us to expect how people will act.

Kennedy Social Studies Program
Introduction to the Social Studies Social Perspectives
MISTAKEN IDEAS OFTEN HELD CONCERNING SOCIAL PROBLEMS

1. That people agree on what are the gocial proble 3
2. That_social problems are natural and inevitable. Social problems are
not products of natural law or physical inevitability. SociAl problems
are inevitable only in the sense that certain social arrangements make
certain outcomes inevitable.

q» RXoplems

lhat social problems are ahn cmal. Social problems are the logical,

understandable, inevitable Products of present social values and

Practices, )

4, ]j;:,;gi;g’,ftig;;dgig e caused by bad people, Each social problem is

4 product of existing social institutions and practices and not pri-
marily a product of deliberate evil doing.

5. That problems gre created by talk ng about them. Experience shows
that most people aren't concerned until problems directly affect them
or threaten their values. ‘ '

6. Tbag_gllﬁgenglgww@ulg;lihe,ta%sgeﬂtQEHQZﬁhlgms,gg;ned; For every
problem there are various people who for personal interest reasons do
ot want a problem solved,

7. That problems will solve themselves.

8. 'That -'detting the facts" will solve the problem, Facts have meaning
only us they are interpreted and understood by one's own values,

complex, deep-seated; require changes that are far-reaching which will
probably be opposed by some poverful interests.
SOCIAL-DISORGANIZATION APPROACH TO SOCIAL PROBLEMS
A series of approved
expectations about personal behavior refers to social organization. If
order and predictability are. replaced by uncertaiaty, fquEfEEiﬂﬂ! coafusion
and chaos, then social disorganization sets in. ‘Change diagrupts the organ-
1zation of the former system of behavior. .
The following questions can be used in a social-disorganization approach to
social problems:

l. What were the traditional rules and practices?

2. VWhet major social changes made them ineffective?

3. Which of the old rules have broken down? How completely?

4. 1s the social change contimuing? How fast? In what direction?

3.. Who are the dissatisfied groupe? What solutions to them propose?

6. How do various Proposed solutions fit in with the trend of social
chaﬁga? :

7. What may become the accepted rules in the future?

9. Egggiprpblems can be cured without institutional changes. Solutions are

~=from Horton and l.eslie, The Sociolo

y of Social Problems (1970),
rages 6-12, 20-33, : o
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KSSP

INQUIRY SKILLS USED IN SOCIAL STUDIES

1. Identification
2. Observation

3. Collection

4, Communication
5. Classification
6. Measurement

7. Comparison

8. Relationship
9. Translation
10, Interpreting
11. Evaluation

12. Generalization

{ 13. Application

—
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Mod: Intro, to Am. Studies ) Concept: Interpreting the Exp.
Focal Concept: The Am. Exp. in thc 20th Century Explainer: Inquiry Skills
‘ Activiey: 3 :
KSsSP
DATA INTERPRETATION, FORMING GENERALIZATIONS
Strength of the Navies of the five major Western .powers at the

beginaing of World War II. Autumn, 1939,

SURPRN P .13

— SR == = —m = =t s mmiem [ e mmxe am

A. Battleships _
B._Alrcraft Carrfers

1
D. Heavy Cruisers T 157”7 7 2 7 7 18
E. Light Crulsera __ | 49 | 12 ,_msmmﬂﬁﬂvmjzx_ls 12

F. Destroyers and large

-..torpedo boats | 183 | 72 | 34 165

12 133 |
G. Submarines o 57 | 18 [ s7 102 | 85

*Der Seekrieg, Frerich Ruge, U.S. Naval Institute; Annapolis, Md.,
1957, page 46.
Note - Capital ships were defined asg warships of 10,000 tons or more.
This includes ships listed in categories A - D,

1. Which single nation of thegse five nations had the moat capital ships
in 19397

2. VWhich nad the fewest?
If Britain and France were allied against Germany and Italy, which of
the two sides would possess the stronger surface fleet (categories A - F)?

L
"

Which side would possess the stronger submarine fleet ©)?

woop
-

. Was the fact that Germany was rushing preparations for war proven by
the size of her 1939 submarine fleet, larger than that of either of
her potential enemies? : C

6. Was the size of the Spanish fleet about one-third that of the German fleet?
7. What was the ratio of cruisers (D +E) in the, French fleet compared to
cruisers in the German fleet?
8. Why was classification and role of the pocket battleship (C) not
unique to Germany? 7 '
9. By the number of bsttleships in the German Navy, did they place
much emphasis on the value of that type ship?
10. Did Italy have the technology to build an aircraft carrier?
11. Does this table prove that nations I and II were devoting more of
their resources to the preparation for naval warfare than were nations
III and 1V? : :

12, Did Gefmany's naval weakness in 1939 tend to disprove the notion that

Hitler's Germany had a massive rearmament program that led to

World War I1I? ' ‘ '




TESTS OF RELIABILITY IN INTERPRETING DATA

1ip. Who said it? Is he an authority on the subject involved?

1. Authorship
What is the author's known bias? Is the author emotionally stable?

onsorship. Who publishes, promotes, diatributes {t?

(5]

3. Vested Interest., Does the author reveal a vested interest in the
gelectivity of data or interpretation of data?

4, Factual Content, How specific is the author? Does he make undocumented

claims or conclusions?
5. Verifiability. Can the accuracy of the statements be checked againet
- other sources? If the statements cannot be easily checked, then
doubts should be raised about the reliability of the source.

Relevancy. Do the data support the conclusions of the author?

7. _Style. 1Is the author's style of presentation descriptive or propa-
gandistic? Does the style suggest accusation and conspiracy? Is 7
the style informative or nothing but completely obvious statements?
Does the author clutter his writing with meanfngless words and
mystical expressiona? '

Does the source agree with other known facts.

9. Plausibility. Does the source sound reasonable in its presentation?

Inéerpfeting data is a difficult task that is improved only through practice.
It is particularly difficult to do this objectively. No doubt it is even
more difficult to rectgnize and accept the truth when you have found it,

Yet that Is the task of the social scientist.

= adapted Lrom Dortrea and Loalia, The .Sociology of_ Sagi;:lﬁ,ﬁl?;ﬁblg;g
(1970), pnages 52-61. .
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Mod: Intro. to Am. Studles Concept: Interpreting the
Focal Concept: The Am. Experience in ’ Experlence
the 20th Century Activity: 4=-A+D
KssPp

[cal Aigbi OF 1928 |..

Q \n\

The REPEEliESﬂQSﬂﬂiDémﬂéraﬁié Platforms
E

o i

Demperatic Platform for 1923

We hold that government must function not to centralize our wealth
but to preserve equal opportunity so that all may share in our priceless
resources; aund not confine prosperity to a favored few. We, therefore,
pledge thé Demgcratic Party to encaurage businesa, Emall and ﬂreat ﬂlikE"

and free business af the nsﬁinn, to ZEEPQnd tq the papulaf will

1 L

Republican Carrupzlun

any giVEn pg:iad uf time Qr, iﬁdegd, in all Eime put tngethgr such a- "
spectacle of sordid corruption and unabashed rascality as that which has
characterized thi adwinistration of federal affairs tinder eight blighting
years of Republican rule. Not the revels of reconstruction, nor gll-the
compounded frauds succeeding that evil era, have approdched in sheer .-
audacity the shocking thieveries and startling depravities of officials ]
high and low in ths public service at Washington. From cabinet ministers,
with their trecasonable crimes, to the cheap vendors of official pacronage,
from ‘the purchasers of seats in the United Stateés Senate to the vulgar
grafters-upon alien trust funds, and upon the hospital resources of the
disabled veterans of the World War; from the givers and receivors of
stolen funds for Republican campaign purposes to the public men who sat by
silently consenting and never revealing a fact or uttering a word in s
condemnation, the whole official organization undér Republican rule has
become saturated with dishonesty defiant of public opinion and actuated
only by a:partisan desire to perpetuate its control of the government,

BHiFME.

Financing and Taxaticon
The Federal Réserve system, created and inmsugurated under

‘ Democratic auspices,: is the greatest legislative contributinn to construct-'

‘ive business ever .adopted, The administration-bf the system for the ‘
advantage of stock'market speculators should dkage, . It must be administered
for the benefit of farmers, wage earners, metéhaﬂta maﬁufaztu:ers and

others engaged it constructive business. .
an; : A

Agriculture :
Deception upon the farmer and stock raiser has been practiced by the
Republican Party through false and delusive promises for more than fifty
years, Speically favored industries have been artificially aided by -
Republican legislation. Comparatively little has been done for agriculture
and stock raising, upon which national prosperity rests. Unsympathetic
inaction with regard to this problem must cease. Virulent hostility of the
Republican administration to the advocates of farm relief and denial of the
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Campaign of 1928, Page 2

right of farm : ofganizations to lead in the development of farm poliey
must yield to Democraric sympathy and friendlipess.

Labor

(a) We favor the principle of collective bargaining, and the
Democratic principle that organized labor should choose its own representg-
tives without coercion or interference.

(b) Labor 1is not a commodity., Human rights must be safeguarded,
Labor should be exempt from the operation of anti-trust laws,

(c) We recognize that legislative and otler investigations have
shown the existence of grave abuse in the issuance of ‘{injunctions in
labor disputes. No injunctions -should be granted in labor disputes except
upon proof of threatened irreparable injury and after notice and hearing
and the injunetion should be confined to those acts which do directly

threaten {rreparable injury,

Unemployment _
Unemployment is Prescnt, widespread and increasing. Unemployment is
almost as destructive to the happiness, comfort, and well-being of human
beings as war. We expend vast sums of meney to protect our people against
the evils of war, but no governmental program is anticipated to prevent
the awful suffering and economic losses of unemployment, It threatens
the well-being of millions of our people and endangers the pProsperity
of the nation. We favor the adoption by the government, after a study
of this subject, of a scientific plan whereby during periods of unemploy-
ment appropriations shall be made available for the construction of
necessary public works and the lessening, as far as consistent with
public interests, of government construction work when labor is generally
and satisfactorily employed in private enterprise,

-Immigfaticn

Laws which limit lmmigration must be preserved in full farcerand 7
cffect, but the provisions contained in these laws that separate husbandg
from wives and parents from infant children are inhuman and not essential

to the purposge or the efficacy of such- laws.

Monopolies and Anti-Trust Lawa
During the last geven years, under Republican rule; the anti-trust
laws have been thwarted, ignored and violated so that the country is
rapidly becoming controlled by trusts and sinister monopolies formed for
the purpose of wringing from the nccessaries of life an unrighteous
profit. These combinations are formed and conducted in violation of
law, encouraged, aided and abetted in their activities by the Republican
administration and are driving all small tradespeople and small induge
trialists out of business, Competition ig one of the most sacred,
cherished and economic rights of the American people. We demand the
strict enforcement of the aati-trust laws and the enactment of other
laws, 1if necessary, to control; this great menace to trade and commerce,
and thus to preserve the right of.the small merchant and manufacturer

'to earn-a legitimate profit from.t.1is business.

FES s
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Republican Platform of 1928

By unwavering adherénce to sound principles, through the wisdom
of Republican policies, and the capacity of Republican administrations,
the foundations have been iaid.and the greatness and progperity of
the country firmly established,

No better guaranty of prosperity and contentment among all our
people at home, nor more reliable warranty of protection and promotion
of American interests abroad can be given than the pledge to maiutain and
continue the Coolidge policies. This promise we give and will faith-
fully perform. ' - '

Forcign Debts

- We have no desire to be oppressive or grasping, but we hold that
obligations justly incurred should be honorably discharged, We know

of no authority which would permit public officials, acting as trustees,
to shift the burden of the War from the shoulders of foreign '
taxpayers to those of our own people. We believe that the settlements
agreed to are fair to both the debtor nation and to the American
taxpayer, Our Debt Commission took' into full comnsideration the economic
condition and resources of the debtor nations, and were ever mindful
that they must be permitted “to preserve and improve their economic position,
to bring their budgets into ‘balance, to place their currencies and finances
on a sound basis, and to lmprove the standard of living of their

people. Giving full weight to these considerations, we know of no

fairer test than ability to pay, justly estimated,

Agricul ture

The agricultural problem is national in scope and, as such,
1s recognized by the Republfcan Party which pledges its strength and energy
to the solution of the same.’’ Realizing that many farmers are facing
problems more difficult than those which are the portion of many other
basic industries, the party {s anxious to aid in every way possible, Many
of our farmors are still going through readjustments, a relic of the
years directly following the great war., All the farmers are being
called on to meet new and perplexing conditions created by foreign
competition, the complexities of domestic marketing, labor problems,
and a steady inecrease in local and state taxes.

The Republican Party pledges itself to the development and enact-
ment of measures which will place the agricultural iaterests of America
on a basis of economic equality with other industries to insure its
prosperity and success,

Labor

The Labor record of the Republican Party stands unchallenged. For
52 of the 72 years of our national existence Republican Administrations
have prevailed. Today American labor enjoys the higheat wage and the
highest standard of living throughout the world, Through the saneness and
soundness of Republican rule the American workman is paid a ' real wage”
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which allows comfert foi himself and his dependents, and an opportuaity
and leisure for advancement. o

The Party favors freedom in wage contracts, the right of collective
bargaining by free and responsible agents of their owi shoosing, which
develops and maintains that purposeful co-operation which gains its
chief incentive through' voluntary agreement.

Immigration
The Republican Party believes that in the intercst of both rative

- and foreign-born wage-earners, it ig necesrary to restrict immigration,

Unrestricted immigration would result in videspread unemployment and

in the breakdown of the American standard of living. Where, however, the
law works undue hardships by depriving the immigrant of the comfort and
soclety of these bound by close family ties, such modification shculd be
adopted as will afford relief. : :

OQur Indian Citizens ‘
Mational citizenship was conferred apod !l native bora Iad{ans

;in’fhc'UniEed States by the Generel Indian Enfrauchisement Act of 1924,

We favor the creation of a Commission to be appointed by the President
including one or more Indian citizens to investigate and report io Congress
upon the exlsting aystem of the administration of Tadian aflalrs cnd to
report any luconsistencies that may be found to exist hetween that

systen And the rights of the Indian citizewus of the Uuited Statesg., We
algo favor *he repeal of any law and the termination of any aduinistra-
tive practice which may be inconsistent with Indian citizenship, to the
end that the Federal guardianship existing over the persons and properties
of Indian tribal communities may not work a prejudice to the personal

and property righte of Indian citizens of the United States. 'The treaty
and prcperty ‘rights of the Indians of the United States must ue

guar=ntc.d to them. :

The Neg.- _

We renew ous rccommerdation that the Cougress enact at the
earliest possible date a Federal Anti-Lynching Law 8o that the full
influence of the “ederal Govarnment may te wielded to exierminate

-this hidcourn erime,
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Mod: Intro. to Am. Studies . Concept:. Interpreting the
Focal Concept: The Am. Experience Experiecnce .
in the 20th Century Activity: 5-4 :

KsSsp

_HOW_AND Why# |

| INTRODUCTION TO THE STUDY OF HISTORY:

The Uses of History

Robert V. Daniels begins his examination of the field of history by
stating: A person must know some history if he is even to begin to
understand the world he 1ives la, or to act with any wisdom and perspective,
History 1{s the record of all experience, ° History provides a lesson in
the sense: that events do not exactly repeat themselves, However, historical
trends and processes can be perceived. Daniels sees several benefits that
a student can acquire through the challenge of studying of history:

l. History 1s second to none in the opportunity it offers for learning how
to think, ,

2, Historical detail requires constant exercise in the relationship of
details and generalizations.

3. History tecaches judgment.
4. History can be a powerful stimulant to the curiosity and the thirst for
truth,

5. Historical study is good training in dealing with complexity.

The historical approach has unique characteristics of its own.
The most obvious, of course, 1s its emphasis on the time dimension. The
historical view takes {nto account all of the aspects of human behavior,
and it requires an awareness that the goals of human planning are seldom
fulfilled in the course of events, And, according to Daniels, the
“ultimate virtue of the historical approach is the detachment that enables
the observer to rise above human conflicts and see all sides of a question,
no matter which position he personally prefers.” "

History draws its ifformation largely from two fields: the humanities
and the social and behavioral sciences. History differs from the humanities
in that it is based primarily on fact, and, :though history is often
classified with the social sciences, it resists a strictly scientific approach,
Unlike the social science, yet like the humanities, history is the study
of particulars; that is, it "tries to explain by particular description
rather than by general analysis and laws." Drawing upon all disciplines--
the natural scierzes as well as the humanities and social and behavioral
sclences--history presents an integrated study of human affairs.

" Compiled from Robert V., Daniels, Studying History, How and Why (Englewood

Cliffs, N.J.: Prentice--Hall, Inc., 1966) and John Good, The Shaping of
estern SD;;ety55=Aq“Igigctivegépﬁng;ﬁ (N.Y,: Holt, Rinehart and

(inston, Inc., 1966),

IText Provided by ERIC
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In his study of history, the student should keep several points in mind:

1. Historiecal instruction cannot exist without facts, but facts must be
related to idea and broader patterns Lf they are to have significance.

2. Without generalizations history would not be a viable study of human
-avents. Generalizations are built from concepts which in turn are
based on facts. Without facts as a starting point, valid concepts
and generalizations would be impassible. e :

. o7 i ;! '*f L T

3. History has two complimgntary dimensicns horizontal and vertical,
or survey and depth, Both are necessary consideratious if any studies
in history are to have value, .

4. There are three procedures.for organizing historical information:

a. classification--division of historical data into units of study;
e.g. chronological, geographi:al or toplcal.

b. linkage--recognition of logical and factual connection between the
segments of history; 1,e., ﬁhrnnnlogical, geographical, or topical.

c. balance--the measure of caution not to neglect an area of signifi-

cance within the chosen realm of historical study.

How a Historian Works

First, a hist@fian classifies information or data. By classifying, -
logical relationships of concepts and generalizations can ba inferred,
How a hisﬁ@rian classifies the infcrmatian he rgceives is influangeﬂ

Eﬁd cu]ture. We 311 have Erames cE feferenze, thege are the pafti:ulaf
ways we have of perceiving and interpreting the happenings outside of
ourselves.

Second; like scientists, both social and physical, the historian
develops hvpotheses to begin his investigation. A hypothesis is a
tentative answer to a quest-on a historian initially asks when confronting
historical data, and it is susceptible to revision or rejection.

Third, the historian faces the problem of determining what is fact and
whether a particular fact is relevant to the hypothesis. Facts are
determined from various sources and evidence. There are primary and
secondary sources of information, '

Fcurgh the historian asks analytical questions. These questions
guide him to his sources of information which will help him answer the
questions he poses.
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1868
1872
1878
1889

1890

1897
1898

to Am.

‘Studies : Concept: Interp. the Exp.

Th Am. Exp. in the 20th Century Explainer: Perspectives -

Activity: 5-A
KSSP

TIMELINE OF EVENTS

Monroe Doctrine

Commodore Perry and "extraterritoriality"

Alaska purchased for 7 million dollars
Midway Islands 'in the Pacific occupied

Cuban insurrection

U.5; right to use Pogo Pogo as a naval station

Cuban insurrection

Harrison president

First PanaAmEfigan Congress

Alfred T. Mahan's The Influence of Sea Power Upon History
McKinley Tariff of 2¢ a lb, on Hawaiian sugar

Incident in Chile involving U,S., sailors

Americans in Hawzaii

Cleveland president

Wilson Tariff Act put a tafiff on importation of raw sugar

Rebellion in Cuba (U.S. sympathy with Cuba)
Venezuelan affair and the Olney note

Weyler sent to Cuba
Hearst and Pulitzer reporters in Cuba ("Yellow Journalism")
McKinley president

Weyler recalled

U.S, battleship Maine sent to Havanna Harbor
Feb, 9 de Lame 1EEEEf published (sent in Dec, of 1897)

Feb.

1

5

Feb, 25 Roosevelts crder to Dewey
McKinley makes demands to Spain for a ceasefire
5 & 9 Spain accepts McKinley's demands

March
April
April
April
April

April

10
11
20

25

McKinley receives Spain's acceptance
McKinley's war message to Congress

Congress passed a war resolution

Teller Amendment and U.S. not to annex Cuba
Dewey at Manila

War declared on Spain

May 1 U,S, fleet to Philippines (Spanish fleet there destroyed)
1 Battles of El Caney and San Juan Hill

July
July

July
Aug.

3 Ceribra tries to escape Santiago Bay
July 7 Hawaii annexed

‘h—“ [l

25
12

Puerto Rico occupied by the U.S.
Armistice signed

Histories

began a revolt (then Cleveland withdrew the treaty)

25
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Timeline, Page 2

Dec. 10 Peace treaty in Paris
1) Spain to leave the Wester Hemisphere
2) Puerto Rico and Guam annexad by U.S.
3) Philippines annexed by U.S. for $20 million
4) Cuban independence but qualified by the Platt Amendment
a) U.S. naval bases in Cuba :
b) Right of U.S, to intervene in Cuba to keep it independent
and to maintain the government
: c) U.S, power over types of debts Cuba could undertake
1899 Oct. 17: Platform of the Anti-Imperialist League

1916 Jones Act granted self-gov't, to the Philippines

1946 Philippines Independence

7€



Mod: Intro, to Am, Studies Concepti: Interpreting the Expt.

Focal Concept:

The Am, Exp. in the 20th Century Explainer: Perspectives-Historical
Activity: 5-A

K55¢

WORKING WITH HISTORICAL EVIDENCE

Question: Why did the U.S. expand its influence overseas in 18987

,,,,, 1 2 3 4

Evidence

Very 'Some Little None




@Gd:, Intro, to Am. Studies ) ) Concept: 1, Interpreting the Exp.. 7
Focal Concept: The Am. Exp. of the 20th Century Explainer: Perspective: Historica! Method
) Activity: 5-A-2

KSSP

SIX INTERPRETATIONS BY HISTORIANS

Why did the United States expand its influence overseas in 18987 See
Feder, The American Experiment in Impefiglism,rﬁaw:ggﬁ Why?

I'. _Economic cansideréti@ns (the Beards)

2. Yellow journalism and public opinion (Wisan)

3. Marai and humanitarian sympathy (Freidel)

4. National defense requirements (Bemis)

5. Dissatisfactions with domescic candiéicng (Hofstadter)

6. Manifest Destiny: U.S, Mission to Expand (Faulkner)

What spokesmen of the 1898 period would support this.interpretation?

What later historians disagree with this interpretation?




Mod: Intro. to Am, Studies ' Concept: Interp. the Exp.
Focal Concept: The /m. Exp. in the 20th Century Explainer: Social Parspectives
Activity: 6
KSSP

MODEL: SOCIAL INQUIRY METHOD

1. Recognizing e roblem from data. The problem may be the result of studeat
and/or gtudeant inquiry, Recognition of a problem usually finds form in
4 question which calls for an explanation, relationship, soluticn,
or policy,

2. Forming a hypothesis or hvpotheses. A hypothesis 1s a declarative,
general statement of explanation or solution, The hypothesis should
be recognized as a very tentative statement,

plications of hyr

ynizing the logica pli 0 potheses. Involves noting what
conditions or situations would exist or result if the hypotheses are
indeed true, If the hypotheses suggest illogical conditions or results,
then a re-examination of the probable valid accuracy of the hypotheses
needs to be undertaken.

4. Gatherxing Data. Once it has been decided that the hypotheses are indeed
plausible explanations, then it must be decided what data will be
needed. Sources will be selected or rejected on the basis of their
relevance to the hypotheses. ‘ :

alyzing, evaluating, and interpretigs data. Once the data has been
collected the sources of that data need to be evaluated in terms of the

frame of reference of the guthor of each source and in terms of the

accuracy of the statements of fact, The relevant data needs to ba
selected; and, then this data needs to be interpreted.

6. Evaluating the hypotheses ig. ght of the dats. If the collected
data supports the original hypotheses then these statements become
generalizations, still somewhat teatative in nature as contradictory
evidence could be found in the future. If the collected data does
not support the hypotheses, then the hypotheses need to be revised or
rejected, : ’

3. Recognizing the logical i

A.. Suggested procedure to "Test for Truth" as you go about an inquiry
investigation concerning a particular situation sccording to SRSS:

Ihe Research Steps Involved -

Form & hypothesis and make predictions
Write questions and a questionaire
Sampling ‘

Tabulate results of the Questionaire ywmi éﬂminiarﬁred
Analyze data :
Form conclusions and generalizations

b 2 Y I R U -
e
L
2]
et
k=4
H\
L]
"
Ly’
La}
W
[~
r]
[ ]
=y
-
=
=4
1
Y
"
]
]

*Review the methonds used, o
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Searching for True Answers

Regearch Steps:

Step 1. Form a hypothesis.
"A significantly greater Percentage of girls thaa of boys will:
support a campaign for greater student participation in
educational policy-making."
Step 2. Writing Juestions and questionaires.
Once this is done, and the fample i3 gelected, the questions
can be asked and informstion gathered from the survey.
Examples:

Attitudes of young men and young women toward greater particiaption
in Educational Policy Making, " :
Table 1, Table 2,
e Boys Girls Total e Boys(215) Girls(185) Totals (400)
Yes | 92| ‘68 160 Yes I 42.8% |"  36.8% | 40.0%
No { 123 137 240 ‘ No 57.2% 63.27% 60.0%

Total 215 185 400 Total | 100.07% | 1100.0% 100.07,

Referring to your "Methods Model", the rest of the 7 research steps would

be carried out,
"as your hypothesis proven correct? Support you answer.

From SRSS "Testing for Truth", page 5, Allyn Bacon, Boston, 1969.
A willingness to tolerate non-conformity by: Community type and region,
Tab,l e 3,
=S = - 3 i 3 J
Community type Percen:age distribution of relevant Number
and region, tolerance scores (fairly tolerant) - of

 Met¥opolitan Arens - ~—Low._ _ Medlwm __ __ High —Cases
o 12 A

West ] 54 282
East 11 42 47 663
Middle West 12 54 " 34 543
South 23 53 24 403

Other cities -
Wegt ' 15 39 46 127
Eagt 19 50 31 406
Middle West 17 50 33 406
South 25 58 16 397
Small towns -
West 19 47 - 34 110
East 16 49 35 - 223
Middle West 19 54 27 243
South 24 62 14 341
Farms - .
Wesg 15 50 30 40
East ] 25 57 18 . 44
Middle West 19 55 26 - 273
South : 37 - 53 10 - 405

From 8§ A, Stonffuer, Commnism, Conformity and Civil Libgéciggi Doubleday,

1955, pNow York, page 116,



Relating

Two Theories
of

Rebellion

This exercise In scciological
theorizing wil! start with three
of tha propositions established
by Rosenberg's research on
the adolescent sell-imaga:

1 The greater the degree of
intarast shown by parents in
the adolescent, the greater the
adolescent’s sell-esteem.

2: ) greater the self-esteem of
" Yigh school student, the
T8s5s the rebellion.

3 The greater the sell-esteem
of a high school student, the
greater his autonomy" in rela-
tions with his paers.

The first of theae propositions
is the one that was reported
‘in the Rosenbaerg material you
read and that you tested with your
own data. The evidence for the
second and third propositions
was taken from other parts of
Rosenberg's study. To procead
with this problem in theory
construction, you'li have to take
all three of these propositions
as astablished, even though your
class research may not have
confirmed the first proposition™

i Aytonomy hare masns independence of the
guslily of rot being saslly influsnced by others
just to pleass them.

14 )1 your class profect didn't confirm

_a’ ssenberg's first propositlan, it dosmn't

% . .cessarily maan that his findinge &re wrong.
M courss, they might be. But 1t's more Hkely

- that el ciess projact findings ere wrong. Why

would this be the case?

Aruitoxt provided by Eic:

and evan though you yourself may
not have read the evidance sup-
porting the second and third
proposhions.

You'll notice that the second
proposition from Rosenbaerg's
atudy (the greater the self-esteem,
the less the rabellion) has the sama
depandent variable we tried to ex-
plain by Stinchcombe's linkage
theory. Tha fact that both studies
touch on rebellion provides an
opportunity to tie Stinchcombe’s
findings {on the consequences
of poor linkage batween the
student role and expectad adult
role) to Rosenberg's findings (on
the consequancas of parantal
disinterest). If wa can relate these
two sets of data, we will have
a more complete explanation of
adolescant rebellion.

When you interprated the data
from the iinkage study, you prob-
ably noticed that not evary student
in the “‘uncertain’ curriculum
group was rebaelilous and that
some in the college preparatory
group ware, Some of these
discrepancies are no doubt due
to the crude and indirect way
of measuring “linkage™ and
“rebelllon." But it's also probable
that rebellion and conformity
are Influenced by several factors
working together and not by
any single factor (such as how
well school work links with
expectad adult rola),

Rosenbarg's study suggests
that the parent-child relatlonship
is probably one of the infiuenc-
ing factors. While he presents no
direct avidence to support this
idea regarding rebellion and
conformity, by connacting his
propositions we can sea that it is
likely to be so.

EXERCISE1,g
Identifying Variables

and

Deriving Hypotheses

Connecting existing propositiona
to derive new hypotheses can

be a complicated busineas, but
at least the basic ateps ara
simple, We can use the three
propositions from Rosenberg's
study (see column 1) to lilustrate
these staps.

First, take the propositions
apart to Isolate the four compo-
nents or variables in the three
propesitions. Can you iden-
tify them? Write the heading
VARIABLES on a sheet of paper
and list the variables in the
order in which they occur. Label
the first one A, the second B,
the third C, and the fourth D.

The second step is to ses
whether, by connecting the propo-
sitions, you can darive any
relations among the four
variables that are not already
axprassed In the propositions.
Write the heading HYPOTHESES
on your paper, and list any new
hypotheses that you can derive.
Ba sure that each hypothesis
is not just a rewordirig of one of
the original propsitions. Do your
hypotheses make sense to you?
Can you test any of them, using
the data from your class survey?




Reasarch Design

to Teat

the Parental Support Theory
of

Rebealiion

When digscussing the parental
support thaory and the need to
test it emplrically (by experiment
or observation), relerence was
made to “a well-designed study."
But what is a well-Gesigned
study?

Many different elements go
inside the kind of evidance that
meets sclentific standards. For one
thing, it ia important to measure
variables accurately. Next,
the eampla of paopla or groupa
must be appropriate to the
question being studied. For in-
stance, If you wanted to find out
how carpenters feit about
unions you would not interview
saleamen. Probably the most
basic requiramant is that you
tollect data that provide as much
opportunity as possible for the
evidence to go agalnst the theory
as (o support It. It's always posal-
bla to find avidance to support
almost any theory about the

causes of human bahavior, A good

research design aima to test a
thaory aa rigorously as poasibla,

~ Your job now is to use these
Ideas about reeearch design to
tast the parental aupport theory.
Wae've already pointed out that
|ust to sarch for cases to support
the thaory is neither adequate

nor vaild. One plan you might use
wotld be to have students In

your echool answer the queationa
used to develop the Parental
Interest Index. Now, suppose that .
yau weare able to locate all
m who come from

\‘l

homes otfering a great deal of

Interesat and support and that you

rastricted your study to such -
studanta. And If you did this, sup-
pose then you found that most
students from such backgrounds
ware nelther rebsls nor con-
formists. Would this be a reason-
able test of the thaory?

The anawaer is a definite no.
Undoubtedly, the design Is better
than Just using a few case ax-
amples because it doea get data
on all students from supportive
homes. More specifically, It 1an't
blased by thu omission of re-
spondents who, although thair
parents are Interssied and sup-
portive, rabal against their
parents’ expectations of their
behavior. However, critics could
say that the results fromauch a
design do not provide an ade-
quate teat of the theory becauae ~
the sample does not Include
students whose parents are low In
interest and support. Including
students from thie iow parental
Interast group in the sample and
comparing their data with data
from the high parental interest
group might indicats that the
proportion of reballlous youths
In each group is approximately
the same.

Much of what appasrl about
social issues in NawIpapars and
magazinea is based on data

- gathered from such small sampies

and In such a way that opposing

‘views and behevior ars not
-ropresanted. For axample, it's
‘commonly reported that a large

parcentage of children of em-

" ployed mothers commit vandaliom
of other aots that come under the

heading “juvenile delinquensy.”

Such reports conclude, th:ﬁlgrn :

that the employment of mothers
laads to a high rate of juveniie
delinquency. Actually, recent’

. studiss show that if the children

of tull-time_homemakers are
compared with the children of
working mothers from the same
parte of the ¢lty, the juvenile
delinquency rates of the two
groups are just about identical.
With these exampies in mind

‘you ghouid be able to understand

why a good research deaign

must be one that gives juat as.
much opportunity for the theory

fo ba disproved as to be supported.

" In most sociclogical ressarch,

thie requires ihat we study .
instances when tha indepsndent

. or caunal variable Is sbeant as

well a3 Instances when It is
present. (In the above example,
the employment status of the
mother — "“working,” "“nonwork- -
ing" — ia the causal variable.) -

it !ha thearatlcally pracjieted

preunl when the causal vaflable

_Is preaent, and if this consequence

i absent (or less frequent) when
the causal variable is absent

~ (working mothers), then and only

then do vra have evidence in
luppgﬁ of the theory. :
Data from your gtudent qu&gv-

tionnaire can be used to test one -~ -

part of the parental support - -
theory in a way that meaets tha Do

requirements of the research
-design deacribed above. Now you -

should try to outline a plan for
analyzing the dsia that wili

- accomplish this. Your design

should be a teet of Hypothesis 1,

* agread upon during the pravlau‘s

class.-discussion. We'll concen- -

trate on this hypothesis because
~ we have more confidence In.



measuring rebellion than in meas-

uring autonomy (which would
‘have to ba used to test
Hypothesis 2).
.. Following ia a list of variabies
from the student questionnalre.
- The variables needed to test
Hypothesis 1 are included In this
list, along with some other
variabies, Which of these variabies
would you use In testing
Hypothesis 17

Sex (Bex 1):
2 = Fefnale

Rebelllen Index

0 No evidence of rabellion

1 =

2=

3 = High rebelllon as indicated
by having engaged in all
three acts of rebelilon
Included In this index

s:ﬁ-Eﬂuﬁ; Index

0 = Lowest self-asteem, as Indi-
cated by negallve statements
about self on all items

1= :

2=

4=

4=

. 5=

6=
e
B =
= . '
10 = Highest seif-esteem, as
indicated by positiva state-
ments about self on all items

(Box 35):

1 +- Mother and tather

2 == Mother and stepfathar
3 = Father and atepmother
4= Some other relatives

5 = Mother only

€ = Fatheronly .

7 = Other -

Person Usually Lived With

. Parental Interest Index

0 -= Lowest parantal interest, as
indicated by the fact that
none of the questions was
answered in a way which In-
dicated parental interest

PG B -
U

¥

5=

6 = .

7 = Highest parantal interest, as
indicatad by the fact that
all of the questions were an-
swered In a way which
Indicated parental interest

- Head a place of paper “‘Pro-
cedure for Testing Hypothesis 1," .
and then proceed as follows:
1 Answer the following questlons:
& In Hypothesis 1, which ls
“the Independent or caysal
variable, and which is the
dependent or consaquent

variable? _
b In what boxes are thege data -
found?

2 List the steps you would follow
to use your student question-
naire data (a8 recorded on the
&nawer sheets) to test Hypoth-
osia 1,

3 Draw up a chart which you
could use to record the data

- when testing Hypothesis 1.



- INTRODUCTION

"~ Have you ever argued in defense of your posi-

. gap that hag become prominent in recent years. -

i..!

J:

A

Ay o

tion that “everybody” does a certain thing, or
that “everybody" agrees that something i irue?
Of course. We've all used this tactic at one time
~or another when backed into a corner, Fertu-

nately, we seldom have to prove our statement. -

Let's consider one feature of the generation

Students are seeking, sometimes by force, some-
times in a parliamentary fashion, to play a
greater role in the making of educational policy.
They want their voices heard on matters of cur-
* viculunf, evaluation of faculty, and rules of stu-

- dent conduct,

It might be interesting 19 find out the degree
(ﬁ’ difference between young people and their

_ earents or between young people and members

__ of the faculty on this general issue. But perhaps

T

it is not worth making a careful study of the
matter because the evidence js strong that more
members of the younger generation than of the

older generation believe in the desirability of

greater participation by the students,
Suppose, however, that students in a particu:
lar institution were planning a campaign to ob-

tain more participation in the making of edu-
cational decisions. It might be important to find |

“out whether the main support for this campaign

would come from boys or from girls, Here is a
 bituation in which many people might make

snap judgments but perhaps those snap judg
ments would be seriously in error. ‘It would

probably be worthwhile to find out in advance

where the chief support lics before students in-
 vest a great dea| of energy in the campaign.
But how can we get dependable answers in
such a situation? One way would be to ask alf
members of the school or collége concerned,

Q

both male and female, how important it is that
students have a greater role in setting educa-
tional policy.

- There are drawbacks to doing this, however,
especiully where the institution is very large. It
would be prohibitively time-consuming, if not
impossible, to try to find out how all students -
feel on the issue, - - | |

A alternative way of proceeding would be
to imerview only part of the students. Social
scientists call this procedure sampling. The por-
tion selected to be interviewed is called g sam-
ple. Clearly, interviewing fewer people is less

~ time-consuming, But is it safe? Can & sample

provide dependable answers to how g whole
student population thinks, or believes, or might
act? Can we be sure we have selected a sample
that represents this population? Can we test our

predictions by this method of sampling?

A quick answer to these questions is “yes,"
Samples are used every day to provide reliable
answers to important questions that arise in so-
cial science, physical science, business, indus-
try, and government, |

But the “yes" answer must also be qualified.
Some ways of sclecting samples and of asking

- Questions are reliable—others are not.

In this unit, you'll discover- how to answer
questions by using samples. You'll learn how to
select samples by relisble methods—methods
that permit you to generalize safely about a
whole popilation from the sample results.
You'll also learn some of the pitfalls in sam.
pling and in asking questions. Being aware of
these pitfalls will not only help you to’ avoid
them but will also enable you to recognize un-
reliable results, '

These learnings will emerge during a research



2  TESTING FOR TRUTH

project your class will conduct for this episode.
Although it will be a small-scale project, it will
be similar in many essential respects to public
opinion polls or other research projects that arc
national in scope. These nationwide studics or
“surveys” often consider major questions of for-
eign policy, health, education, elections, and the
economy.

While you're doing your own research, you'll
encounter some of the problems that arise in so-
cial research. These include how to develop hy-
potheses, how to sclect samples, how to ask the
right questions, and how (o analyze the data to
arrive at meaningful canalusmm Although your
research will deal with a specific topic, it will
become clear to you that the methods you em-
ploy have wide application to the problems of
the physical scientist, the businessman, the in-
dustrialist, the politician, and others.

RESEARCH STEPS

The balance of this episode follows a definite
order. This order corresponds to the sequence
of seven sleps to be used in the class research
project. As you undertake each step, you'll read
explanatory material in the text. The seven steps
you'll follow in your research are the following:
1. Forming hypotheses and making predictions
2. Writing questions and questionnaires

3. Sampling

?"“"F"“P"':“

Administering questionnaires

Tabularing results

Analyzing data

Forming conclusions and generalizations; re-
viewing the methods employed

the ﬁ:szan:h pmu:::ss lls:lf lt's a gcﬂd ldea tn

consider carefully the desired goal of the whole

enterprise, The goal of your project is to reach

reliable conclusions and generalizations about

your research topic (Step 7). All the other steps
are necessary to get there. When you reach that
point, you'll state your conclusions in written
research reports. Since your results will be mﬂy

~as good as the methods you use, you'll review

these methods as a means of establishing confi-
dence in your results,

Bear in mind that in one sense the task of the -

scientist—the physical, bmlﬁgi;al or social sek-
entisi—is that of convincing the skeptic who

may ask penetrating questions about any kind |

of rescarch, We hope you'll learn to play the
role of such a skcpth‘; In the case of the class
survey, your task is to convince a hypathstgﬂ
skeptic. You'll be doing the research, and you

should analyze and present your data in- "Such a .
way that the questions of the skeptic can be an~ -

swered. This will mean, of course, that each
step in the process is considered open to the
scrutiny of the skeptic.

PR il
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Intro. to Am. Studies Cdﬁcept; Domestic Dev. Shape the Exp.
Concept: The Am, Exp. in the 20th Century Explainer: Time Episodes, Hist. Views
: Activity: 1 ;

KSSP

R,
[HISTORICAL VIEWS OF DOMESTIC DEVELOPHENTS /

I. Each person will choose one of the following area of investigation:
1) Historical Interpretations (3 to 5): setting, significant occurances,
implications, consequences = interpretations,
2) Soeial happenings: 1i.e.; immigration, migration, social status,
thought, life styles’ ' '
3) Political-Governmental happenings: i.e.; reform, "direct democracy'',
- centralization, the public interest, rights of minorities.
or 4) Economic happenings: i.e,; distribution of wealth, busindss cycles,
regulations, finance, mass production, labor unions.

within a breakdown of an episode time period.

Innocence ’ 1896-1920
Progressivism

Fads. (20's)
Depression (30's) 1921-1940
New Deal (30's)

Growth (40's) :
Stagnation (50's) : _ 1941-1968
Explosion (60's) .

II. Your group will make an oral presentation (5 to 10 minutes per person--
20 to 40 minutes per group) based on evidence and evidence interpretation
to the balance of the class, Obviously you and your group are the infor-
mation sources for other people. Be original, i.é.; Use charts, )
graphs, maps, blackboard, pictures, handouts, dramatize, role play, etc.
Note: Since each individual will have investigated only one small

segment of the whole, notetaking on the various presentations
will be an imperative necessity. '

ITI. Part of each person's investigation will include:

A) A comparison of those forces pushing towards the status quo and those

forces pushing towards change,.

B) A summarization of events which will be classified and explained as
being found either "forward or backward moving" in light of what
might be called "The American Way," '

C) Generalizations (3 to 5) concerning your area of investigation,

D) Significant trends, found in this period that are yet evident and
' Possibly important today.

E) Two multiple choice questions with 4 or 5 possible answers (one



Historical Views of Domestic Developments, Page 2

correct and balance as foils) or a 10 item matching exercise.
Note: The above (III. A,B,C, & D) will be written out and turned
- in to the instructgr as well as being 1ncluded in your
oral pre Entatlon as part of the group's effort.

IV, Each person will complete individually an evaluatian concerning the
proficiency of each specific presentor and the group as a whole.  This
evaluation will -be a rating of each individual and each group as to how
well they did in your opinion. For each individual presentation you
will be asked to state at least one generalization about and one

question Ehat-mg§¢ not answered but you would like to have been answered,

Note: If you did not obtain much from the individual presentation then
that means that it must have been poorly presented and they have
failed to live up to their implied contract with you.

‘o4



1)
2)
3)
4)

n
2)
3)
4)

1)
2)

3)

4)

Historical Interpretations

Sign-Up Sheet For:

HISTORICAL VIEWS OF DOMESTIC DEVELOPMENTS
1896-1920
' /

Innocence Progressivism

Historical Interpretations

Social ____ . - . _
Pol.-Gov't, _ o _ )

Economic.

7 1921-1940 ,
Fads , _ Depression New Deal
Historical Interpretations _ ’ } e N . _
Social e , _ i N e,
Pol.-Gov!t, . . - -
Economic . ) - B

| 1941-1968 o
Growth (40's) Stagnation (50's) Explosion {60's)

Sacia;}ﬁyrﬁ B 3 _ ) | 7?’ T 77!,%,
EBIQ‘GGV'E.“ﬂni ]

Economic
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Mod: Intro. to Americn Studies Concept: Domestic Develapmentsz
Focal Concept: The Am, Experience Shape the Experience .
’ in the 20th Century Activity: 3-13
KSSP
STUDENT RATING GUIDE: -HISTORICAL VIEWS OF DOMESTIC DEVELOPMENTS

NAME _ . 3 - PERIOD __ _ 7m” -

Circle the number that you thiak best indicates your evaluation of
the reports given by the members of the various groups.

-Use this Rating Scale: Unsatisfactory Poor Adequate Good Very Good
‘ - 1 2 3 4 5

£

1. How well did the presenter's 7 7
report actually relate to his topic? 1 2 3

2, How well did the presenter support
his statements with religble
evidence

3. How well did the speaker rely on_facts
Insread _of unsupported opinions offered

by himself ﬁfrétﬁeré?i . 1 2 3

4, How well did the presenter cerefully
luterpret his evidence? .:

5. Did the presenter clearly know what
he was talking about? | | 1

6. How well did the presenter plan )
. and organize his report? 1 2 3

7. How well did the pre. .ater actually
“give his report in terms of communication,

style, and interegt? 1 2

L]
© g
b

8. How well did the presenter "teach'_ you
in terms of information and under=-
standing gained? '

9. How well did the preseater offer his

content, generalizations about this 7 !
historical episode? 1 2 3 4 5

10.  Your overall evaluation of the perform-
ance given by the individual presenter? 1 2

oot
o
wn

11. Your overall eﬁgluatiaﬁ of the performange
given by the entire group dealing
©  with this historical episode? 1 2 3 4 5




Introduction-to American Studies
STUDENT RATING GUIDE: HISTORICAL VIEWS OF DOMISTHC.D5W
NAME e o PERIOD _ o —————

SCGRE SHEET

Tior Period Evaluated: _ , __ lTotal
‘Historical Soc. Factors ; Econ, Factors Pol;—Gav'c,ﬁ}Eraup
. Interpret.  Interpret. . Interpret, In .erpret,. Iview
jA: : Bi I C- — — D‘ - —

———t - . .
| U
1

l. Report relateu i
pbopde o L2345 12345 12345  |12345 ,‘,
- 2. Support statements S P . IR
—vith evidence 12345 12345 112345
3. Rely on facts o o

P

2345 |

- {nstesd of : : : -
opipicug ) 2345 llizié,& 2., 12345 _ 12345 e
4. Carefully interpret , o - ,
——@vidence . 12345 12345 12345 11234 b
5. Know what he or : , .
! |
i

she was talking : ! .
—about 0 12345 12345
6. Plan and Organize 7
repart 12234645 112345 | 12345 112345
/. Corrmnicate; style !
.20d _interest 12345 112345 12345 412345 |
8. Effectiveness in , v . 7
—-—teaching" you 12345 |12345 12365 @ 1123435
9. Offer Content , , -
... Generaligations 12345 12365 12345 12345 |
10. Individual Performance é
——_Rating 12345 12345 | 12345 112345 N
11. Group Performance ’ ’ : 7
__Rating 12345 1123645 [ 12345 12345 |

& = mm— e  —

12345  f12345 |

Queationa~you would: feél.the ‘need .to ask members of this group to better -

learn aboyt missing information relating to this presentation on their = 5 -
historical episode? -

A. Historieal _____ e e e

D. Political-Government _____

*A EEﬂéfaL qﬁestiéﬁigﬁgﬁz this'eﬁfire hiéfa:iéﬂlgépisgde;,;hi S _

Your éﬁn content géﬁéééliéatian framed abauéléhiz historical epiaﬁdeéi

T
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latro. to Am. Studies : Concept: Foreign Events Shape
Concept: The Am, Experience in'the 20th Cent. _ the Exp.
: Activity: 1
KSSP
LELECTED HISTORICAL DECISIONS INVOLVING A@RIGANS N FDREIGg Evgggs /
‘The Decision to:
1. Challe enge British power on the Venezuelan boundary dispute: 1895,
2. Keep and rule the Philippine Islands, become a power in Asia:: 1898,
3. Intervene in affairs of Caribbean nations: 1902 on.
4. Take action in Mexico: 1914-1917, _ _
5. Offer loans for sale of ammunitions to participants in World War I: 1915,
6. Enter World War One on the side of the Allies: 1917,
7. Re;a@t the Versailles Treaty and stay out of the League of Nations: 1919,
8. Reduce and limit naval armaments, at Washington Conference: 1922,
9. Ban war as a practice in foreign policy: Kellog-Briand Péats: 1928,
10. Take no action against those who practice "aggression': 1931-38,
11, Begin a "Good Ee;ghbér Policy" toward Latin American nations: 1933,
12. Enact neutrality Jlegislation to try to keep us out of future wars: 1930'g,
13, Provide military assistance to nations fighting in World War II; Lend Leage: 1941
14, Respond to the growth of Japanese power in Asia: Dec. 1941.
15, Actively pafticipate in the wartime alliance and decide war aims: 1942-45,
16, Act as a great power, and contain USSR expansion in the "Cold War"
sl.tuatlon 1946-49,
173 Oppose communist forces of Mao and support Chiang in the struggle for
control of China: 1946-50.
18, Fight in Korea: 1950,
19. Become deeply involved in the war im Viet Naﬁ:' 1964-65.
20. Intervene in the Dominican Republic: 1965-.
21, Back Israel, if needed, in Middle East conflicts: 1967-.
22, Launch a foreign policy aimed at easing tensions in the '"Cold War".

relationship with China and the USSR: 1972,
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Intro. to Am. Studies - Concept: Foreign Events Shape the Exp.

Focal Concept: The Am. Exp. in the 20th Century  Activity: 2

KS5P .

 JPOLICY-DECTSTON ANALYSTS)

From the list of "decisions to' select ome (it is possible that you might
wish to combine 2 or compare and contrast 2, but you should obtain
instructor approval before engaging in this option). You will be writing
a paper and making a short class presentation concerning the policy-
decision you have investigated, analyzed and researched, Re-examine

your handout concerning "A Process of Inquiry",

After selecting your topic(s) locate and make a list of the sources that
you feel can be used in your policy-decision investigation and analysis.

Your analysis must minimally include the following:

A. The Historical Setting, i.e,; time, place, personalities, nations
involved, and associated events.

B. A Policy Examination answering the following questions:

© . What issues, problems and/or obstacles confronted the American
decision-makers involved in the historical setting?

2. What were some of the alternatives open to the decision-makers?

3. Why was the decision made the way it was? That.is, out of the many
possible dlternatives what were the rationale, eriterion, and/or
reasons given for finally deciding upon the "one-best-way?'’

C. A judgement regarding: '
1. The correctness of the policy-decision at the time the decision
was made, B : :
2. The degree of success or failure of the poliey decision at the time

the decision was made.

3. The correctness of the policy-decision from the perspective of the
present, ‘

4. The degree of success or failure of the policy-decision from the
perspective of the present, ;

D. What the Consequences of the policy were, including: :
l. An explanation of what the short term (immediate) consequences of

the policy-decision were. - :
2. An interpretation of what the loung term (effects evident) for
longer than 10 years and possibly evidenced yet today were and/or are.
3. An evaluation of what the relationship is between this specific
policy-decision and America's current world role is?

E. A re-evaluation of policy-decision-making, Assuming that you
were an influential advisor to the decision-makers involved in your
chosen policy-decision, answer the following questions:

1. What policy would you have recommended?
2. What rationale, criterion and/or reasons would you present to
support and bolster your policy-decision? / :

F. A judgment as to whether or not there is a "lesson of history" that
can or should be) learned from this particular policy-decision
situation, State why this is a '"lesson of history", If no "lesson"
or "moral" is evident, why do you feel there is none?

G. Concluding your paper will be answers to the following "if" questions:
1. What would or could have happened if the policy-decision had been
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almost the opposite of what it was in regard to the short term
consequences? o
2. What would or could have happened if the policy-decision had
been almost opposite of what it was in regard to the long term
consequences? '
H. The very end of your paper will be a bibliographical listing of the
Sources you actually used and the specific pages you used.




3
Concept: 4. Today's Events Shape
Tomorrow's Experiences
Mod: Intro. to Am, Studies Explainer: Contemporary American Exp.
Focal Concept: The Am. Exp. in the 20th Century  Activity: 1-B x

|

"The United States," Prof, Richard Hofstadter once wrote, "was
the only country in the world that began with p

to pragrESS." '

t
perfection and aspired

"The malaise of the American spirit cannot be blamed on wrongheaded
policjies, inept administrations. or even an inability to understand the
dimensions of our current discontents. The reasons are more fundamentsl - 1
would say historical - arising from the kind of people we have become, TI-
have called our time 'the end of the American era' because as individuals
we no longer possesSs the qualities upon which citizenship depends.: To be
Specific: we cannot bring ourselves to make the personal sacrifices
required to sustain domestic order or international authority,

' We have, in short, become a lpose aggregation of private persons who
give higher priority to our personal pleasures than to collective endeavors.
Americans no longer display that gpirit which transforms a people inte a
Citizenry and turps territory into a nation, There eventually arrives a -
time when a preocccupation with self-centered concerns deflects a populatiaon
from public obligations, when a willingness to be governed stands less
in evidence. We have reached that time.'

"I foresee the rest of this century as a dangerous time, during which
we will continue in our accustomed ways. We will claim to want new styles
of leadership, overlooking our own inability to serve as followers in any
but the most marginal of ways. I expect that I will enjoy myself as a

- consumer and a private person. But once we walk out of our own doors we
will suffer increasing discomforts, In part these will consist of physical
inconveniences such as congested highways and airports, silent telephones
and ahbgence of elaiéficigy, a pollyted atmosphere and a brutalized land-
scape, But the greater irritant will be from fellow citizens of classes,
races, ages and sexeés different from our own, whose demands for new rights
and expanded recognition will threaten our own security and self-esteem,"

"Young People respond, as do their elderg, to the inability of so
rich and powerful a country to solve its deepest problems. Their elders,
having fought their way through depression and world war to a decent
standard of living, and which they once considered proof of their own
moral virtue, respond with fear and confusion, Young people, who have
little or no investment of their own lives in the material conditions on
which they have been raised,fare psychologically in a much better condition
to take a hard and sometimes’ brutal view of the quality of life their-
parents' struggle has purchased."

——— . ) o o
Taken from Newsweek magazine, July ¢, 1970, "The Spirit of ‘70", pages 19,
24, 25, 26. "

Q
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‘Mod: 1Intro. to Am., Studies Enngepﬁ;é Today's Events Shape
Focal Concept: The Am., Experience - Tomorrow's Experiences
in the 20th Ceatury Activity: 2-B
K55P

VALUES CLARIFICATION: THE AMERICAN WAY OF LIFE

NAME ,,, _ . PERIOD .

Respond to each of these rgagtiaﬂ statementg by A) rating the degree e F
to which you agree or disagree with the statement; B) writing a briaf,;
statement, and C) explaining why you reacted the way you did W

1. "The U.S. is the best and greatest nation on eartfi’and will always
remain so." o e
_ strongly R no o - strongly
) : A: .disagree disagree opinion agreé  agree
Rating : Ar | R - - 3 4" B

F- .

Reaction B:_

Explanation c. _ ] 7

2. Individualism, "the survival of the fittest," is the law of nature
and the secret of -America's greatness; and restrictions on individual
freedom are un-Americaﬁ’aﬂd kill initiative. .
strongly no. S strongly
disagree disagree - .-.opinion agree agree
‘Rating A: 1 B 2 3 - 4 5

Reaction . ~ B: o




Values clarifiﬁazian: The American Way of Life, ngé 2

3. The thing that distiﬂguished man frﬂm the beasts 13 the fact that , S
he is rational; and therefore man can be rruated 'if let alone, ‘ L e
to guide his conduct wisely, _ : o
strongly no . .stromgly L
disagree disagree opianion agree. agree = . - =

Reaction . . . B: . T e S —_——— I
'E¥Fiéﬂhéiad T Ci T —— e

"4, Democracy, as discovered and prefected by the American people, 18
the ultimate form of liviag ;aggther‘ “All men are created free and equal, s

and the U,S, has made this fact a living reality. - - . C et a

: strongly S no ~ - strongly C T

disagree disagree _opinion agree agree :

Rating A: 1 2 3 & 5 D

Explanation  B: e - - -

Reaction C: —— _ .

5. Everyone should try to be successful. - '
' strongly : no strongly

disagree disagree opinion = agree ' agree , : e

Rating Ay 2 3 4 -5

Reaction B: e e -

Explanation  €i . T

Ty ——— - - _ .

6. The family 1s our basic inatitutinn and the sacred core af our natianal life.:
strongly no. . strongly -
disagree ‘disagree opinion agree agree

Rating A: 1 2 - .3 b - 5

Reaction B: __ e — - I e
Pﬁjllnnﬁ;‘—ign e T 7 o TTTTT = R =

7. Religiun and ‘'finer things of 11fe" are our ulgimate values and
things all of us are really wafking for,
Q strongly : no - ' sttﬁngly
L ‘disagree ;.disggree opinion  agree agree
A: 1 : 2 3 4 5
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Values Clarification: The American Way of Life, Page 2

Keaction B e

Explamation  ¢:._ T i

8. Life wauld not be talerable if we did not believe in progress and know
things are getting better, We should welcome new things.
strongly . no strongly
- disagree disagree onirion agrae agree
Rating A: 1 ] I . -

Resction B: - e e e L

Rerd work and thrift are !Lgna “of cha:é::er and the wey to get ‘ahead.
atrongzly : no scrangly

disagree dipagree opinion agrea agree
Rating A: 1 B 2 .3 & 5

‘wum

Rerction. By o e et et e — M

EKDI§1E;iGﬁ 7é€ e ,,j:iﬁ, e e . .

10. [llonesty ir the best policy,
stroagly no - stroagly

disagree disagree - opinion ' agree agree
, , : > . :

Explanation C:__ o o _ -

11. America ‘is a land of uﬁTkmitEd’gppurtunity, and people get pretrcy

much whuat's coming to them here in this country,
strongly no strongly

: disagree disagree opinien agree agree
Rating A: 1 2. 3 . S S _

o
L
"o
v

Explanation B

EK sthon e T T -

PAruntext providea oy enic [l _ _ — - " -




Values €larification: The American Way of Life, Page 4

12, Capital and labor are partners.
strongly no strongly
disagree disagree opinion agree agree

Rating A: 1 o 2 3 4 ] B

Reaction B: , — — . - : —

Explanation c:____ - -

13. Education is a fine thing.
strongly no - strongly
: disagree disagree opinion agree agree
Rating A: 1 2 3 &6 5.

Reaction B: — — — = == -
égfaﬁ;ﬂéﬁ - c: — = -

lence finéithing in iéé ﬁlége éﬁd our future depends upon it.
strongly no strongly
disagree digagree - opinion agree agree

Rating A: 1 -2 3 4 >

14. Sclence is a

—

Reaction B: N — - -

Explanation ~ ©: o o I

15. Children ere a bleasing. ,
strongly no . strongly

disagree disagree opinion agree agree

Rating A: 1 o 3

[

Explanation B — =
Reaction G:rir . e - e
16. Women are the finest of God's creatures. ,
strongly no strongly

54 . disagree disagree opinion  agree agree
Rating 7 At 01 2 .3 o6& 5
Reaction B . e e — —

inat ton C: 7_ - 7 o ] o
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Values Clarification: The American Way of Life, Page 5

17, Patriotism and public service are fine things
strengly no strongly
disagree disagree opinion agree agree

Rating A: 1 2 . 3 4 5
W Reaction B: - ) , e

18. The American judicial system ineures justice to every man, riech or poor.
strongly no s trongl
disagree A disagree opinion agree sar§§§ Y

Rating Av 1 2 L B S - R

Reaction: B: — _ N E—

“Explanation  C: T o e i e e

19, §§Véf€? is éepié%éhle and should be abolished.
strongly no
disagree disagree opinion

Rating A: 1 2 -3 &

Reaction B: e

Explanation  €: T
20, 'No man deserves to have what he hasn't work for. It demoralizes - )
him to do so. )
: strongly no atrongly

. disagree disagree opinion agree agree
Rating Ax 1 2 3 _ 4 5
Reaﬁiian B:_ . o i . ] .
Explanation C: %ﬁiﬁaqriifffjiirrgjwr - T - — 7777;

Trum Fuowledgs for What?, Robere S. Lynd, Princeton Press, 1939, pages 60-62,

EKC

wll Toxt Provided by ERIC
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Mod: Intro. to Am. Studies

. Concept: Today's Events Shape
‘cal Concept: The Am. Exp. in the 20th Century

Tomorrow's Exp.
Activity: 2-C

i
i'\
e

KSsP

THE AMERICAN DREAM; PAST, PRESENT AND FUTURE

l. "The American Dream", when referring to the nation's past, suggests
that this meant that

2. The view today concerning "the American Dream" is that it suggests that

3. In what ways has our nation not fullfilled the intent of tcdays view
of the "American Dream'?

4. In order to fullfill the intent of todays view of "Ehe American Dream’”, it
is very likely that our nation must __




8.

As I evaluate "the American Dream' today, I would rate it as (identify-
some degree of success or unsuccess) became

) T o - T ) l
America is a unique nation because: o _

P

. . . o

’2 o




Mod: 1Intro. to. Am. Studies Concept: Today's Events,

Focal Concept: The Am. Exp. in the 20th Century Shape Tomorrow's Exp.
Explainer: Contemp., Am. Exp,
Activity: 1-B

KSSP

TRENDS IN THE AMERICAN EXPERIENCE

Listed here are some Basic Treuds in the U.S, Society:
1) 1Increasing productivity sad rising standards of living
2) 1Increased leisure time
3) Comforts being made available to more people
4) Increased economic security
5) Growing power of organized pressure groups
6) Growing international inter-dependence and cooperation
7) Vorld-wide spread of wester technology
8" A belief in our past and confidence im our destiny
l. Select one of these that does not seem as important as it once did.
Why do you feel this is so? What has happened to explafn this change?

2. What 'new important trends" can you think of that seem to be happening in
our society today?
3. What might this mean to our soclety?

A "Change Model"

The process of social change, and reaction to chaage:
l. A way of doing things exists, a pattern or custom has been established.
2. Some change disrupts the pattern - social dislocation - as new
approaches are suggested.

3. Changes do occur, they will occur.
Reactions to those changes happen.
5. iéjustmeats-afe made because of the changes.
- The Social Gap -
Institutions

[the Traditional Way of [zl o~ "S—Z\ I fecling of & different
doing a certain thing Human Paéiengg & Satisfactior EEPhgsis, techniques
R ’ and priorities

&

Ghangiﬁg Circumstances and
Viewpointa brought about by

(The transition process) ———)
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Concept:. Today's Events Will

Mod: Intro. to Am. Studies Shape Tomorrow's Exp. .
Focal Concept: The Am. Exp. of the 20th Century Explainer: Your Value Positions
r Activity: 2B

KZSP

'VALUES CLARIFICATION: THE AMERICAN WAY

A soclety's values are its estimates of worth - its preferences and its rejec-
tions. A society derives its character from i1ts values whether they be mono-
gamy, democracy, and practicality, or whether they be opposite values, such

as polyandry, dictatorship, and other worldliness. Modera socleties,

moreover, are characterized by diveraity and heterogeneity. Rather than

one set of values each society has many sets of values - which results

ln disagreements about values.

Value conflicts in modern society help produce social problems in the following
two ways. First, they help produce problems through conflicting definitions of
desirable social conditions, and second, they foster moral confusion which
encourages personal déviatioen.

A study of social problems utilizing a conflict-of-values approach would
lnvolve asking the following questions: :

l. What are the values that are in conflict?

2. How "deep" is the value conflict?

3. What groups in the society hold to each of the competing values?
How powerful are they?

4. Which values are more consistent with other larger values such
as democracy and freedom?

5. What value sacrifices would you require?

Are gome problems insoluble at present because of irreconcilable
value conflicts?

The Sociologv of Social Problems (1970), pp. 37, 40.

- from Horton and Leslie,

Values Clarification Exercise

believe that these identified items are values that are

Do you 7
widely accepted in our society? How do you react to these values?

Why do you feel this way?

l. The U.S, has a mission of world leadership.
2. The U.S. has a comnittment to bring peace, freedom and
security to other peoples in the world,
3. It is our nation's manifest destiny to become the world's

- ) strongest and greatest nation.
_ El /. The major contributiom of.our nation to the rest of the world

has been our unsurpassed progress,

A
E




et}
Vg

e—— —_ 5. The most important goal for most U.S. citizens is to
achieve a comfortable standard of living.
T . )
. 6. The respect for and protection of private property is very

= important to most Americans.
7. "Rugged individualism" made America great.

e e 8. Our democratic tradition has provided a near perfect example

for other nations to imitate,
9. We believe that good Americana should respect all authority
and authority figures.
_ 10, Nearly all Americans believe in and practice equal opportunities
for themselves and others. _
11. We believe that Ehtnugh inventLvEﬂess-aﬁd Yankee ingenuity
Americans can tame any natural obstacles and problems,

12. The American way of doing thingé is the best way.

— 13, Our great American heritage is reflected in fact that we
never lost a war. ;
——r e—. l4. With individual initiative and personal ambition a person can
achieve nearly anything he desires.
— 15. We believe that increased formal education will solve any
identified human need, ‘
e = 16. Our pitblic schools should teach patriotism and nationalism
) - which would instill love of country and its institutions,
— — 17, Anericans are religious people.
—— =18, Our democratic governmental institutions are responsive to
the needs of American citizens. )
—_— 19. Americans firmly believe that there should be equal justice
for all people. ‘
o ——_ 20, Most of the world's people view the U.S5. with respect,

admiration, .and often envy.
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Activity: 3-A
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THE YEAR 2072, Part I
Using your knowledge of the American experience in the 20th century,
the socio-political and economic trends and problems that we leave identified
and investigated; and your imagination, what predictions and projections
would you make in regard to what life might be like in the U.S. in 2072,

The following ideas and suggestive questions can possibly act as stimu-
lators and aids for you to get your thoughts together.

What will be the relationship between government and the economic system?

Increased controls? ' R ) o -

How dominant will be the roles of science and technology?

Will inventions through science and technology increasingly be regulated
and publicly controlled?

Will there be increased public ownership and regulation of natural
resources, production and distribution?

Is it possible to have a truly equal world economiec system?

Will our present national government be recognizable?
Will there still be state, county and municipal governments?

{ Will cities continue to grow so that the U.S. will be one large "megaopolis'?
Could Marshall McLuan be correct in his thoughts about a ""global village'"?

Is a world with one flag, one government and no boundaries a possibility?

Is true pluralism an answer?

Will the questions of world Eeggevﬁe,solvgg?
What is the fate of nuclear proliferation?
Will biological and ‘germ warfare still be a concern?

or racial and ethnic hostilities?

Is it possible to _have no ethnocentric
Is true pluralism a possibility here?

Eugene R. Black says that, "In the past half minute alone, about 90
babies will have been born into the world; only 60 persons will have died."
People need food - where will it come from? More people mean more consumption
of goods - will pollution become more of a problem? Increased demands for
consumer goods means a greater taxation of limited natural resources - will
substitutes for natural resources be found? Will a "recycling" be a must or
a reality?

Must there be "haves'" and "have nots"?
Is-a "guaranteed annual income" for all people through an organization
such as the U.N. an answer?

Will there continue to be a huge gap between the rich and poor nations?




What

The Year 2072, Part I, Page 2

will be the functions of marriage and the family?

-What

Will either be evident as we now know them?
Will there be true equality of the sexes?

religious and pnilosophical beliefs will be evident?

Will

socialization (education, both informal and formal) markedly be changed?
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THE YEAR 2072, Part II

Considering your responses to the above questions, how would you
respond to what you foresee life being like in the U.S. and the world in
the year 20727 That is, in terms of your predictions and your present

values, how would you evaluate the. future of:

1-

ok

Do N kP
» - ) - -

[N

10.

- You have
to what
what are the

Ethnic and racial equality
Economic equality

Public control of Science and

A "global village"

A pluralistic attitude amcng
the world's nations

Effective pollution control

. Population balance

v
IfRJﬂ:ihe family unit being as we

Full Tt Provided by ERIC.

A world goveranment

Educational equality

Conditions. for world peace?

Ecolégical conditions?

Possible existence of world government?
Population growth and control?

The roles and contributions of science and technology?
Racial and ethnic relations?

Educational institutions?

Family life?

The

The

type of economic systems?

role of religion and philosophy?

The Year 2072, Part II (Alternative)

just finished writing your predictions and projections in regard

life might be like in the year 2072. In terms of your present values
chances of?.., ' '

(Place .an "X" in what you presently feel to be the correct response.)
(The results of this sample will be availble to you,)

Very Possible [Possible Questionable

Technology

now know it
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YOUR VALUE POSITION

e following letter appeared in our local newspaper. Its content was from a
peech made by a '"hard-nose realist" professor who was commenting on the nature
and condition of our society, our nation and our people today.

1. Read the short editorial, and think about its content

2. React to it by writing a short letter to editor either agreeing or
disagreeing with this letter, explaining the reasoning that guides your

thinking here,

Th

Where Is America?

thrﬂugh the stagES of natlonal growth, a sectional eivil war! Lndustrial expan-
sion, territorial growth both at home and overseas, assumption of a role of
world leadership, concern for the welfare of our people, and recognition of

the .need for international cooperation to solve problems that affect the entire
world.

Now we are all worn out. We have come a. long ways very quickly, we have
even peaked too soon. There is almost nothing left for us to accomplish, to
achieve, or to give our people today personal challenge or satisfaction. We
have no really exciting challenges left to face or obstacles to conquer, . All
that remains to be done is to install some needed social and legal challenges
and we are home free. That's why many people today, younger and older, are
bored, frustrated and apathetic. What does being an American in 1972 mean to
them? It means ease, comfort, complacency, reliance on others to solve our
problems and meet our needs, belief in old traditions which are no longer
relevant, dullness, a dead society. We grew too rapidly, now we have been
overcome by national rot., I am glad I'm not in the under 25 years old group;
they have nothing to do or to look forward too but the selfish pursuit of
pleasure in a nation run by make believe,"

*How do you react to this, and what ideas motivate your reaction?
What value assumptions does this author make, challenge or reject?
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NOTES TO THE INSTRUCTOR

Classification: American Studies - 202 Time Allocated: 12 weeks

Focal Concept: uality of Life
Concept 1, Population Transition
Concept 2, ''Progress" and Pollution

Concept 3. Eco-System
Concept 4, Regulation

On teaching this instructional module:

In using this conceptual diagram of the Environmental Studies course the
teacher is referred to "Pollution'" and '"Population" reactions in the
Instructional Modules for Senior High School Social Studies (Project 28-C),
which is available at the Social Studles Coordinator's Office at the ESC,
This source provides behavioral objectives, suggested teaching strategies
and student activities, and a list of teaching materials, In addition

the teacher might refer to the "Pollution" and "Population'

teacher's guides (Project 48-C - Summer 1970), also available at the

Social Studies Coordinator's Office.

A note on student sources:
Godfrey, The Arthur Godfrey Environmental Reader
Carson, Silent Spring ) -

Nelscn, Populaticn and Survival

Ehrlich, Tha Pagg}g}i@n Bomb

DeBell, The Environmental Handbaok
DeBell, The Voter's Guide to Environmental Politics

Rlenaw, Man gainst His Environment

Leinwand, Air and Water P@llutign
J. G. Mitchell with C, L. Stallings, Ecotactics: The Sierra Club
Handbook for Envir@nmental Activists

Cook and Lecht, Peogle!
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